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CHAPTER I 
INTRODUCTION 
Rationale»— This study was prompted by consistent observation of 
certain pertinent factors in various classroom situations. Wide ranges 
in abilities and levels of achievement have been observed in many class 
groups. As these pupils progress through the grades, the scatter or spread 
of accomplishment increases rather than decreases. It is also the opinion 
of many authorities that this increase in variability is accompained by 
an increase in individual problems. Without recognition of the constant 
increase in the spread or scatter of a group of pupils, the typical graded 
courses of study become inadequate to solve the problem of curriculum 
content. Teachers experience difficulty in reconciling the course of study 
and the spread of abilities of the pupils. The trend toward social pro¬ 
motion based on social maturity increases the problem. 
In comparing the different traits of a selected group of pupils, the 
writer eliminated those who clustered around the mean in achievement and 
considered those who deviated to the right and to the left of the norm in 
the same environment. Such a procedure was followed with the assumption 
that by studying these deviant groups, it is possible that there will be 
finer discrimination of traits when compared to those scoring at or near 
the mean. 
It is a common practice of teachers in the elementary schools to give 
little recognition to those who deviate from one extreme to another. As 
these extreme pupils progress from one grade to another, their maladjust¬ 
ments become increasingly manifested. 
This research enabled the writer to obtain objective information related 
1 
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to the relationship between personality, intelligence, and prevalent problems 
of a selected group of high achieving and low achieving pupils within the 
same parent population. 
Statement of the Problem.— The problem in this study was to compare 
the intelligence, personality traits, and prevalent problems of a selected 
group of fourth, fifth, and sixth grade pupils of the Atlanta University 
Laboratory School, Atlanta, Georgia who score above and below one standard 
deviation from the mean in achievement. 
Limitations of Study.— It is recognized by the writer that the disparity 
of boy-girl ratio in the two groups may have caused an error to possible 
sex differences in Personality Results. On this particular point, the 
CaL ifornia Test of Personality used in this study, stated that when the test 
was published, and a new set of data obtained from over a thousand pupils, 
there was a tendency for the girls' responses, possibly in two or three 
components, to average slightly higher than those of the boys. 
There are at least three major restrictions or limitations related to 
the interpretation of the conclusions. First, the procedures used have 
not justified conclusions concerning causation. Second, the conclusions 
are valid only to the extent to which the test has been validated and a 
reliable measure of what it purports to measure. Third, the conclusions made 
within this study are justifiable only for the population from which the 
samples were drawn and of similar populations. 
Purpose of the Study.— The major purpose of this study is to compare 
and contrast the mental development, personality traits, and prevalent 
problems of a selected group of pupils scoring above and below one sigma from 
the mean in achievement 
3 
The specific purposes of this study are as follows: 
1. To identify the high achieving and low achieving pupils from achieve¬ 
ment test results. 
2. To describe overlapping of distribution of raw scores made by high 
achieving, and low achieving group. 
3. To determine the prevalent problems common to each group. 
U. To determine the prevalent problems common to both groups. 
5. To determine the difference, if any, in personality traits of the 
high achieving and low achieving group. 
6. To determine the difference, if any, in intelligence between the high 
achieving and lew achieving group. 
7. To determine the difference, if any, in prevalent problems common to 
the high achieving group and low achieving group. 
8. To determine the relationship between intelligence and personality 
for the high achieving group. 
9. To determine the relationship between intelligence and personality 
for the low achieving group. 
10. To determine the relationship between intelligence and prevalent 
problems for the high achieving group. 
11. To determine the relationship between intelligence and prevalent 
problems for the low achieving group. 
12. To determine the relationship between personality and prevalent 
problems for the high achieving group. 
13» To determine the relationship between personality and prevalent 
problems for the low achieving group. 
lU. To determine the difference, if any, between the "r's" for personality 
U 
and prevalent problems, intelligence and personality, and intelli¬ 
gence and prevalent problems. 
Definition of Terms.-— The following terms -which are used in this study 
will have the following meanings: 
1. "High achieving" group will refer to those pupils scoring above one 
standard deviation from the mean on the California Achievement Test 
by E. W. Tiegs and L. P. Thorpe. 
2. "Low achieving" group will refer to those pupils scoring below one 
standard deviation from the mean on the California Achievement Test 
by Tiegs and Thorpe. 
3. "Achievement" as used in this study will refer to those traits which 
are measured by the California Achievement Test by Tiegs and Thorpe. 
I4.. "Intelligence" refers to those traits which are measured by the 
California Short-Form Test of Mental Maturity by E. T. Sullivan, W. 
Clark and E. W. Tiegs. 
5. "Personality" refers to those traits which are measured by the 
California Test of Personality by L. P. Thorpe, W. W. Clark and 
E. W. Tiegs. 
6. "Prevalent problems" as used in this study refer to the character¬ 
istics of distracting behavior as listed in the respective items on 
the SEA Junior Inventory by Remmers and Bauernfeind. 
Description of Subjects.— The subjects used in this study were regularly- 
attending members of the fourth, fifth, and sixth grade classes of the 
Atlanta University Laboratory School, Atlanta, Georgia for the session 195U-55. 
Locale of the Study.-— The study was made at the Atlanta University 
Laboratory School, Atlanta, Georgia. 
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Data Collecting Instruments.— The following instruments were used in 
collecting data for the study: 
1. The California Achievement Test. Elementary Form BB. by Ernest W. 
Tiegs and Louis Thorpe. 
2. The California Shor-Form Mental Maturity Test. Form S. by Sullivan 
Clark, and Tiegs. 
3. The California Test of Personality. Elementary. Form AA. by W. W. 
Clark and E. W. Tiegs. 
4. The SRA Junior Inventory. Form A. by H. H. Remmers and R. H. 
Bauemf eind. 
Research Method.-- The Normative-Survey Method of research, with special;.* 
reference to the use of standardized tests and statistical treatment of 
scores, was used to collect and interpret the data required in the conduct 
of this research. 
Description of Instruments.— The purposes of this study were achieved 
through administering four standardized tests chosen to measure achievement, 
personality, intelligence and problems of elementary school children. 
1 
The California Achievement Test, an instrument designed to measure pupil 
achievement, was used for the purpose of selecting subjects to be used in 
this study. Results from the raw scores made on this Achievement Test 
enabled the writer to dichotomize the group on the basis of individual 
scores falling above and below one standard deviation from the local mean. 
The test is designed to measure the extent of pupil mastery in reading, 
vocabulary, reading comprehension, arithmetic reasoning, arithmetic funda¬ 
mentals, mechanics of English and grammar, and spelling. Therefore, they 
^E. W. Tiegs and L. Thorpe, California Achievement Test (Los Angeles, 
1952). 
6 
are instruments for measuring pupil achievement in the fundamental reading, 
and language skills. The sub-tests are designed to provide a basis for 
planning remedial instruction in the area where individuals may be deficient. 
According to the authors, The California Achievement Test possesses a 
high degree of validity based upon the careful selection of items found in 
the test. Items were selected after making a study of the curriculum 
objectives of city and state courses of study. A large number of items were 
tried out in widely separated areas of the United States based on tests 
given to more than 100,000 pupils. However, statistical data derived from 
the establishment of validity are not presented by the authors in the Test 
Manual. 
The coefficients of reliability for the different sub-tests vary from .88 
for reading vocabulary to .97 for total test. Correlations were obtained by 
averaging the inter-correlations of the different forms of the subject tests 
and for the complete Battery for a single grade range. 
Intelligence was measured by The California Short-Form Mental Maturity 
1 
Test. The test was administered to fifteen high achieving and fifteen low 
achieving pupils of the fourth, fifth, and sixth grades. This is a diag¬ 
nostic test of mental maturity which measures the maturity of spatial rela¬ 
tionship, logical reasoning, numerical reasoning, and verbal reasoning. 
Some of the sub-tests were presented in verbal form and others were 
presented in non-verbal form in order to obtain a separate evaluation of 
mental processes with and without language symbols. 
The coefficients of reliability were computed by the split-halves method 
Ï 
E. T. Sullivan, W. W. Clark and E. W. Tiegs, The California Short-Form 
Mental Maturity Test (Los Angeles, 19ï>0). 
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and corrected by the Spearman-Brown formula. The correlations range 
from .86 for Spatial Relationship to .95 for Total Mental Factors. The 
manual gives statistical data related to the correlations obtained for each 
sub-test and the standard error. 
The authors of the test feel that no purely objective criteria exist 
for establishing the validity of intelligence tests. The California Short- 
Form was designed to measure, by group method, in one period most of the 
types of mental processes which are sampled by the individual Binet. Indi¬ 
vidual items were prepared and subjected to statistical analysis to determine 
difficulty and correlations with criteria, such as the Binet Mental Age, and 
the California Test of Mental Maturity total scores. Inter—correlations 
among the separate tests were computed, and the test data were also factor- 
analyzed by the Thurstone Centroid Method. 
1 
Personality was measured by the California Test of Personality, which 
was administered to the subjects involved in this study. The primary 
purpose of this test is to reveal the extent to which the pupil is adjusting 
to the problems and conditions which confront him and is developing a normal., 
happy and socially effective personality. 
Another purpose of the test is to identify the status of certain highly 
important factors in personality. The California Test of Personality is 
divided into two major sections: personal adjustment and social adjustment. 
The purpose of the first section is to indicate how the pupil feels and 
thinks about himself, his self-reliance, estimate of his worth, sense of 
personal freedom, and his feeling of belonging. In this section, the pupil 
reveals certain withdrawing and nervous tendencies which he may possess. 
"Sf. W. Clark and E. W. Tiegs, The California Test of Personality (Bos 
Angeles, 1953)» 
8 
In the second section, there are several components which make up social 
adjustment. Its purpose is to show how the pupil functions as a social 
beingj his knowledge of social standards, social skills, freedom from anti¬ 
social tendencies, and his family, school and community relationship. 
The coefficients of reliability, number of cases, and standard errors 
of measurement are given in the manual for the sub-sections and totals of the 
California Test of Personality in terms of raw scores for various levels. 
These reliability coefficients have been computed with the Kuder Richardson 
formula. 
The authors report that the California Test of Personality is based upon 
the study of over 1,000 criteria, or specific adjustment, patterns or modes 
of response to specific situations. Many of the criteria were validated by 
psychologists who either eliminated, reclassified, or restated about forty 
per cent of them. Other professional groups were used to study and select 
items. Items which were able to survive were administered to 100 students 
on end level. 
1 
The S R A Junior Inventory was used to identity the prevalent problems 
of the pupils involved in the study. This inventory is a needs and problems 
inventory for elementary children in grades four through eight. The Inventory 
consists of 213 statements of problems frequently expressed by elementary 
school children. It is divided into five areas: l) My Health, 2) Getting 
Along with Other People, 3) About Me and My School, U) About Myself, and 5) 
About Me and My Home. 
Most of the items for the Inventory were selected through content analysis 
1 
H. H. Remmers and R. H. Bauernfeind, The SRA Junior Inventory (Chicago, 
1951). 
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of "My Problems" essays written by hundreds of elementary school children. 
Additional items were secured from elementary school teachers, guidance coun¬ 
selors, pediatricians, and a comprehensive survey of the literature dealing 
with problems of elementary children. 
Out of the total number of items received from various sources, 223 were 
selected to make up the problem inventory. This list was reviewed by psycho¬ 
logists, elementary school teachers, and guidance counselors. The questions 
were administered to several thousand pupils in all sections of the country. 
Results were analyzed by grade, sex, region of the country, community type, 
and income group. 
Coefficients of reliability were computed by the Spearman-Brown and 
Kuder-Richardson formula Correlations ranged from .80 for "About Me and My 
Home" to .90 for "Getting Along with Other People." 
In evaluating the inventory for validity, the authors state that it was 
necessary to determine the ability of the test to predict an external crite¬ 
rion. In this Inventory, inspection of the items which a particular student 
checked made it difficult to obtain an external criterion. The items a 
pupil checked had validity for that pupil. When a child checked a problem, 
it was immediate évidence of the validity of that statement for the parti¬ 
cular child-for that was the way the child felt. 
Prom the limited information given by the authors in the manual, the 
validity of the Inventory is questionable and is recognized as a limitation 
in this study by the writer. 
Procedure.— Prior to the administration of tests designed to measure 
aspects of personality, intelligence and prevalent problems of school child¬ 
ren, an attempt was made to review related theories and studies cited by 
others in the literature. 
10 
Following a review of related literature, permission to carry out the 
research was obtained from the administration of the Atlanta University 
Laboratory School, Atlanta, Georgia. Effort was then made to orientate the 
pupils and teachers to the nature and scope of the research problem. 
The California Achievement Test was administered to all pupils in the 
fourth, fifth, and sixth grade classes for the major purpose of selecting 
the subjects to be used in the study. The criterion for the selection of 
the subjects was determined by the position of each individual raw score 
from the arithmetic mean derived from the total raw scores in each class. 
Subjects scoring above one standard deviation from the mean were classified 
as "high achieving" pupils and those scoring below one standard deviation 
were called "low achieving" pupils. Pupils scoring within the range of one 
standard deviation to the right and to the left of the mean in achievement 
were eliminated from the study. 
The California Test of Mental Maturity, the California Test of Person¬ 
ality, and the SRA Junior Inventory were administered to the subjects used 
in this study. Statistical data derived from raw scores made on the tests 
were assembled in appropriate tables and graphs. 
The computation of essential statistics, namely: range of scores, mean, 
median, standard deviation, standard error, Pearson's "r", difference between 
"r's", and Fisher's "t" were applied. 
The findings, conclusion, and implications derived from the analysis 
and interpretation of the data have been formulated and presented within 
this study. 
Value of the Study.— Children who deviate from the normal child 
physically, mentally, emotionally, or socially, place special demands upon 
11 
the school and home. Theoretically, one child out of every three are deviants 
-within the school population. . Their development, progress, and adjustment 
will continue to be increasingly hampered and impaired if necessary provi¬ 
sions are not made for them* 
If this study can arouse interest and draw attention upon the develop¬ 
ment of these deviant groups, making school officials and teachers interested 
in the needs of the children and offering them a healthy environment to 
develop their abilities equally as well as others, this study will have 
served its purpose. 
CHAPTER II 
SURVEY OF RELATED LITERATURE 
Prefatory Statement,— The findings of related literature pertinent to 
this area of research have been organized under the following captions: 
1. Theories of Intelligence 
2. Theories of Personality 
3. Information Related to Problems of Children 
U. Related Studies Associated with Intelligence, Prevalent Problems, 
Achievement and Personality 
Theories of Intelligence»— There appears to be little unanimity of 
opinion among psychologists as to the meaning of intelligence. It has been 
defined in various ways by various individuals. Many definitions of intelli¬ 
gence are given in terms of abstract intelligence, while others are in terms 
of adjustment. 
1 
Thorndike emphasizes that several '’kinds” of intelligence can be clearly 
distinguished. After forty years of study, he set apart three significant 
ones: 
First: Abstract (verbal) Intelligence or ability with ideas, as in 
language and mathematics, and much of science and affairs. 
Second: Mechanical, or ability to understand things, as skilled 
traders, and much of science. 
Third: Social intelligence, or ability to understand persons, and 
other animals. 
2 
Gates, in giving what he calls a ”common sense” definition, states: 
Intelligence has been conceived by many persons as a composite 
or organization of abilities to learn, to grasp broad and subtle 
1 
E. L. Thorndike, Human Nature and the Social Order (New York, 19U0), 
p. 57. 
2 
A. Gates, et al., Educational Psychology (New York, 19^2), p. 237. 
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facts, especially abstract facts, and to display flexibility and 
sagacity in seeking the solution of the problem. 
1 
According to Garrett, the concept of general intelligence is too broad 
to be of much practical value. Many psychologists distinguish three kinds 
or three areas of intelligent activity. These areas are the abstract, the 
mechanical and the social. Abstract intelligence is exhibited in one's 
dealing with words, numbers, symbols and diagrams. The abstractly intelli¬ 
gent person is able to discover relations among symbols and solve problems 
with their aid. 
2 
In 190U, Spearman announced his original theory which held that intelli¬ 
gence consisted of two factors - a general factor or energy and several 
specific energies, which he called "s". He later added certain group factors 
which were considered less general, widespread and homogeneous than "g" and 
more so than "s". The group energy could be found in several intellectual 
activities - more than the "s" and less than the "g" energy. 
3 
George Stoddard, a distinguished student of intelligence, defines the 
term thusly: 
Intelligence is the ability to undertake activities that are 
characterized by (l) difficulty, (2) complexity, (3) abstractness, 
(U) econony, (£) adaptiveness to a goal, (6) social value, and 
(7) the emergence of originals, and to maintain such activities 
under conditions that demand a concentration of energy and a 
resistance to emotional forces. 
1 
Henry E. Garrett, Psychology (New York, 1930), p. 207. 
2 
Wendell W. Cruze, Adolescent Psychology and Development (New York, 
1933), P. no. 
3 
George D. Stoddard, The Meaning of Intelligence (New York, 19U3)j P* U. 
i 
Lee and Lee hold that intelligence may be said to be that characteristic 
of a person which determines his ability to make adequate responses and 
adjustments to his environment. 
2 
Cruze says that although psychologists view intelligence from different 
angles, in general, their definitions of the term emphasize the adaptability 
of the organism to new and different situations. 
3 
According to Strong, high intelligence is ordinarily associated with a 
pleasing personality, since intelligence involves insight, the ability to see 
relationships, and the capacity to comprehend. 
From Spearman's Two Factor Theory, investigations have revealed that 
several factors are involved. The accumulation of additional data have lead 
to the development of Multiple Factor theories. Among such American psycho¬ 
logists are T. L. Kelley, Thurstone, Guilford, and others. Multiple Factor 
theories propose a number of group factors of varying breath, each of which 
may enter with different weights into different tests. 
k 
Wechsler states that the main difficulty in the measurement of mental 
abilities is the absence of any truly quantitative scales. It is necessary 
to reach further back into the problem and begin with an analysis of the 
fundamental quantities in terms of which mental capacities as such are 
measured. The important thing is that in the end all mental capacities are 
^Wendell W. Cruze, OJD. cit., p. 109. 
2 
George R. Griffith, "The Relationship Between Scholastic Achievement of 
Men College Students," Journal of Applied Psychology, XXV (October, 19kS)» 
p. 36. 
3 
David Wechsler, Range of Human Capacities (Baltimore, 1932), pp. li*8-i;9. 
U 
Anne Anastasi, Psychological Testing (New York, 193U), p. 123. 
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of personality: 
We can classify individuals as having attractive or repugnant 
or indifferent personalities, but what constitutes personality 
itself, we are unable to state... personality remains something which 
seems to characterize the individual as a whole rather than a parti¬ 
cular aspect of him. 
1 
Garrison says that personality has a past and the way to understand the 
personality is to understand the past. The child brings the past with him 
when he meets with a particular situation. These past experiences, according 
to Garrison, have molded his behavior patterns in such a way as to give 
continuity and stability to his personality. Therefore, the personality is 
somewhat resistant to environmental variations which accounts for most of the 
conflicts and much of the maladjustments which occur when there is a pro¬ 
nounced change in the environmental setting. 
2 
According to Tiegs, personality is not something separate and apart from 
ability and achievement but includes them; it refers rather to the manner and 
effectiveness with which the whole individual meets his personal and social 
problems, and indirectly, the manner in which he impresses his fellows. 
Attempts to describe personality have brought about considerable contro¬ 
versy. Some authorities feel that there are specific personality traits 
while others, like Hartshore and May, who report that there is no such thing 
as a ‘'trait" of honesty. There have been several instances where attempts 
have been made to classify all people into a few personality types. Among 
these are Sheldon, Jung, Kretschmer, and others. In spite of this popular 
practice, there is no reliable evidence that such a procedure is possible. 
1 
K. C. Garrison, Psychology of Exceptional Children (New York, 1952), 
pp. 205-06. 
2 
Ernest W. Tiegs, Manual of Directions (Los Angeles, 19U2), p. 1. 
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Information Related to Problems of Children»— When a child is born 
into culture, there are certain kinds of behavior which he must learn and 
which society calls normal. These norms for behavior seem to vary from one 
sub-culture to another and the Child is constantly finding difficulty and 
confronted with several problems in trying to adjust according to that which 
is expected of him within his culture. 
1 
Buhler defines a problem in psychological terms. He states that a 
problem is: 
A hinderance that disrupts the continuity of the processes 
within the individual or in a group. A problem in school disrupts 
the work, the desirable cooperation of the group, or the individual's 
ability to function adequately.... Problems that an individual 
presents to others are due to problems that he experiences with 
himself. To evaluate the nature and gravity of these inner problems 
is the difficult task that becomes partly the teacher's responsibility. 
2 
Cole describes this as the constant struggle of the child to adjust to 
the world of persons and things, to maintain integrity against the external 
pressures, to develop toward well cherished goals. These are met with 
varying degrees of success. Many times the task can be beyond our power. 
Our needs can invite us, at any time, to perform actions which are in con¬ 
flict with those around us. If we are constantly harassed, confined, over¬ 
whelmed, our anxieties mount and we may find ourselves getting out of the 
field altogether by retreating to earlier childhood solutions. "The ebb and 
and flow of our successes are recorded in the sewing of our moods." The 
emotional quality of our experiences is a register of how we are making out 
1 
Charlotte Buhler, et al., Childhood Problems and the Teacher (New 
York, 1952), pp. 12-15. 
2 
Lawrence E. Cole, et al., Educational Psychology (New York, 1950), 
pp. 51-52. 
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with the struggle. 
1 
In discussing the so-called problem children, Hurlock has this to 
say: 
The acts that are wrong must be wrong tomorrow as well as 
today, not wrong one day and right the next. Unless consistency 
be maintained, the child is sure to be confused. Many so-called 
problem children are the results of inconsistent discipline. 
2 
Erickson states that problems do not generally occur singly and, 
furthermore, that the problems of a student are not g enerally confined to one 
problem area. 
Buhler writes: 
The development of integrity is an important part of a healthy 
personality. The child who learns to accept himself and to find 
his place in the world accordance with real characteristics finds 
greater happiness and is usually better adjusted than the child 
who obtains his place through subterfuge. A child learns to accept 
himself when he is loved and respected for what he is and not urged 
to do more than he can or wai ts to do. He is motivated to do his 
best when his task is interesting... the constant strain for academic 
achievement which is characteristic of middle-class culture does much 
to develop unethical means to attain achievement 
k 
As to behavior problems observed in different children, Stroud says that 
behavior becomes a problem, and the child displaying it becomes a problem 
child when deviation from the norms of conduct becomes sufficiently marked 
to require corrective measures. 
Prom one standpoint, a child is recognized as being a 
behavior problem when his conduct, with some degree of regularity, 
is anti-social, unethical, or otherwise deviates from the norm 
in traits that are recognized as being socially important. From 
1 
Elizabeth Hurlock, Child Development (New York, 1950), p. 1+38. 
2 
Clifford E. Erickson, A Basic Text for Guidance Workers (New York, 
191*7), p. 200. 
3 
Charlotte Buhler, op. çit., pp. 205-06. 
1* 
James B. Stroud, Psychology in Education (New York, 191*6), p. 27. 
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another standpoint, a child is regarded as a problem when his 
conflicts and frustrations are not adequately resolved, with the 
results that he continues to live in a state of emotional turmoil.^ 
2 
In describing the problems of intermediate-grade pupils, Wilson states 
that the professional literature has almost distorted concepts of adolescence 
by stressing the turbulance of youth: the fluctuating moods, the social 
strivings, the sex pressures, the demanding goals, the family influences - 
all to be faced in a highly concentrated period of time. Therefore, it is 
not surprising that the child of the latency period, insulated by a variety 
of activities, group supports, and what often appears to be absence of 
emotional responsiveness, tends to be neglected. 
Related Studies.— Several studies have been made of the .relationship 
between intelligence and achievement. Many of these studies reveal 
correlations between .30 to above .75 between grades obtained and intelli- 
3 
gence test scores. lÿle and Snadden made a study of bright and dull high 
school pupils. They found overlapping between the brightest and dullest 
students in a Detroit senior high school on three of a series of nine idea¬ 
tional tests. Overlapping was also indicated by the graphs of the results 
of three or four motor-learned tests. These experiments used only thirty- 
one bright students and twelve dull ones, but similar investigations per¬ 
forming comparable experiments with a greater number of children. 
1 
James B. Stroud, oj>. cit., p. 228. 
2 
Frances Wilson, "Mental-Health Practice in the Intermediate Grades," 
Mental Hygiene in Modern Education (Chicago, 1955), P« 197* 
3 
W. H. Pyle and G. H. Snadden, "An Experimental Study of Bright and 




Waddell used 25 failing and 25 non-failing pupils in the fourth, fifth, 
and sixth grades in the Brown Summit Elementary School, in 19k9, to make a 
comparative study to determine whether or not failing and non-failing pupils 
differ statistically in intelligence, personality and test achievement. 
Intelligence was measured by the California Short-Form Test of Mental 
Maturity, 19h7 S-Form. Personality was measured by the California Test of 
Personality - Elementary Form B. Achievement was measured by the 
Progressive Achievement Tests - Elementary Form A. 
In mental maturity, she found a statistically significant difference 
between failing and non-failing pupils on the components: Manipulation of 
Area, Inference, Logical Reasoning, and Total Mental Factors. There was no 
statistical significant difference revealed between the failing and non¬ 
failing pupils on the components: Sensing Right and Left, Spatial Relation¬ 
ship, Similarities, Number Series, Numerical Series, Numerical Quantity, 
Numerical Reasoning, Vocabulary, Language Factors and Non-Language Dactors. 
The California Test of Personality revealed a statistically significant 
difference between failing and non-failing pupils on components: Withdrawing 
Tendencies, Self-Adjustment, Family Relations, Community Relations, Social 
Relations, Social Adjustment and Total Adjustment. There is no significant 
difference revealed between failing and non-failing pupils on the components: 
Self Reliance, Sense of Personal Worth, Sense of Personal Freedom, Feelings 
of Belonging, Nervous Symptoms, Social Standards, Social Skills, and Anti- 
Social Tendencies. 
1 
Sarah F. Waddell, "A Comparative Study of Failing and Non-Failing Pupils 
of Brown Summit Elementary School, 19U9." Unpublished Master's Thesis, 
Department of Education, Atlanta University, 19h9, pp. 205-06. 
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On the Progressive Achievement Test, significant differences were found 
between failing and non-failing pupils in all compartments except Meaning of 
Opposite. There was no significant difference in failing and non-fanling 
pupils in "Meaning of Opposites." 
1 
Stagner reports a study made by Laird with four groups of college 
students. The subjects consisted of one hundred ninety-five upper-class 
students at the University of Wisconsin; 175 upper-class students at Gustavus 
Adolphus College; 2£0 freshman men, and 100 freshman women at the University 
of Wisconsin were used in the study. 
Different personality and achievement tests were used with each group. 
Findings of the study revealed that the difference in achievement among the 
students was slight; differences existing between the students in personality 
and intelligence; the more stable students made higher grades; higher 
emotionality leads to lower achievement, according to the results from the 
study. 
William A. Owens and Wilma C. Johnson made a study to identify some of 
the distinctive characteristics and modes of adjustment of a sample of 
collegiate underachievers from responses to standardized personality inven¬ 
tories. The method employed was one of item analysis. Three personality 
inventories were administered to the college groups of underachievers, 
normal achievers and overachievers; predicted average was based upon A. C. E. 
scores obtained average from scholastic records for the Fall Quarter 
1 
Ross Stagner, "The Relationship of Personality to Academic Aptitude 





Subjects were one hundred sixty-four male freshmen in Engineering at 
Iowa State College. Personality Tests and questionnaires employed were as 
follows : 
1. The Minnesota Personality Scale 
2. The Minnesota Multiphasi Personality Inventory 
3. A so-called Personal Check List of twenty-five items 
The findings revealed that on items which half were directly associated 
with social adjustment, the typical underachiever uniformly and without 
exception gave a better adjustment or more extroverted responses than the 
typical normal or overachiever. 
It was noted that the underachievers were characterized by good adjust¬ 
ment in all areas tapped save those of Family Relationships and neuro-psychotic 
tendency. 
It may also be pointed out that whereas three hundred twenty-five of the 
original items dealt with this latter are of adjustment, only ten such 
appear among the differential thirty-eight. Relatively speaking, this is a 
very light saturation and does not suggest that neurotic or psychotic forms 
of adjustment were predominantly associated with the scholastic underachieve¬ 
ment of the present subjects, according to the writers. 
A roughly parallel investigation of overachievement conducted by J. C. 
2 
Heston of DePauw University, in 19li7, affords some interesting evidence of 
1 
William A. Owens and Wilma C. Johnson, "Some Measured Personality 
Traits of Collegiate Underachievers," Journal of Educational Psychology, 
XL (19U9), U1-U3. 
2 
Ibid., p. U3» 
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contrasting, confirmatory, and supplementary character. Heston found that 
his overachievers were characterized by social introversion and lack of 
confidence, good family adjustment, and emotional stability. In spite of 
the application of different measuring instruments to different student 
population, his overachievers seem to be near the opposite end of a continuum 
from the underachievers of Owens and Johnson. 
1 
Spinelle made a study of intelligence at the University of Detroit, to 
reveal the value of intelligence quotients, chronological age, and measures 
obtained by the Link Inventory of Interests and Activities for the prediction 
of scholastic achievement. This study was based upon lj.2 Junior high school 
girls. For each of the forty-two girls used in the study eleven variables 
were obtained from 157 items in the inventory. These variables were: 
l) Intelligence quotients, 2) Chronological age, 3) Non-academic honor point 
average, U) Academic honor point average, 5) Citizenship honor point 
average, 6) Total honor point average, 7) Personality quotients, 8) Social 
Initiative, 9) Self-determination, 10) Economic Self-determination, 
and 11 ) Adjustment to the opposite sex. 
The relation of intelligence quotients to honor points average was found 
to be the same magnitude as other investigators have found in similar 
situations. The intelligence quotients correlate .37 with non-academic 
honor point averages. This may be said to be a typical finding, because of 
the fact that most investigators have found that achievement in terms of 
honor points based upon teachers' marks in non-academic school subjects 
Ï 
Leo Spinelle, "The Relationship of Personality Scores to School Marks 
and Intelligence Quotients," Journal of Educational Psychology» XX 
(November, 19Uli), 289-9U. 
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does not correlate .50 with academic honor point averages. The highest 
correlation was found between intelligence quotients and total honor points 
averages, which was .58. The intelligence quotients correlate .U5 with 
citizenship honor point averages. The intelligence quotients correlate to 
a fair degree with measures of scholastic achievement. 
At the present time, there exists little conclusive evidence of a 
positive relationship between intelligence and personality. Previous studies 
have shown, however, that certain personality traits are common to those of 
high intelligence and common traits associated with those of low intelligence. 
As a part of a city survey in 19U0, all fourth grade pupils in Appleton, 
Wisconsin Public Schools were given the California Test of Personality. 
1 
According to Flory, Aiden and Simmons, analysis of the results of the test 
showed that ten per cent of the whole group were extremely maladjusted. Out 
of a total of twenty-six, twenty-three remained in school during the two 
year period of the experiment. Each teacher was to use her own devices 
in bringing about personality adjustment. At the end of the two year period, 
eighteen of the twenty-three children showed definite gains in personality 
status. Four of the five children with no gain or losses had IQ's below 100, 
one as low as 77, and another had an IQ of 88. Two of the four pupils in 
the group with small personality gains had IQ's of 8U and 98, respectively, 
but the other two had IQ's of 116 and 117. While two pupils in the group 
had IQ's below 100, there were six pupils with IQ's above 110. 
1 
Charles D. Flory, Elizabeth Alden, and Madeline Simmons, "Classroom 
Teachers Improve the Personality Adjustments of Their Pupils," Journal of 
Educational Research, XXXVIII (September, 19UU), 1-8. 
2h 
The study shows that there is a slight relationship between IQ level 
and the amount of gain in personality status. The writers conclude that 
the regular classroom teacher will be most successful in her attempts to 
improve the personalities of her brighter pupils. 
1 
Fleming made a study to obtain information related to the pleasing 
personality of high school girls, and to obtain its relation to a number of 
other traits. Twenty-two girls of the Horace Mann School of New York were 
used. The personality traits were obtained from a rating scale and intelli¬ 
gence quotients were determined by the Terraan Group Test of Intelligence. 
Physical status, such as heights and weights, were secured from the physi¬ 
cian's office. 
The findings revealed that pleasing personality was positively related 
to intellectual enthusiasm, the capacity for independent thought and inde¬ 
pendent work, to persistence, to industry, to social adaptability, to 
executive ability, dependability, self-control, and to good manners. The 
ratio between heights and weights show no relation to pleasing personality. 
There is no relation between pleasing personality and the intelligence 
quotient. The correlation between pleasing personality and chronological 
age was *2J> and between pleasing personality and mental age .1|2. A signifi¬ 
cant correlation of .69 was found between pleasing personality, good 
manners, chronological age, and mental age. 
A study of U,797 girls, U,26U boys taken from 36 states, 310 communities 
and U5E> schools in the United States, was made by William McGhee and 
1 
Edwin G. Fleming, "The Pleasing Personality of High School Girls as 
Related to Other Traits and Measures," Journal of Educational Sociology, 
VI (May, 1933), U01-09. 
2ï> 
1 
W. Drayton Lewis* The mentally superior pupils were selected from grades h 
to 8, scoring in highest 10 per cent in terms of intelligence quotients 
based on Kuhlmann-Anderson Tests. The retarded group were pupils who scored 
in the lowest 10 per cent on the same test. 
There were two measures of personality used by McGhee and Lewis. They 
are: l) the personality scores on the B. P. C. Personal Inventory, and 2) the 
Teacher's Ratings of their pupils for the presence of 70 designated per¬ 
sonality traits. The data from this study indicate that mentally retarded 
children axe less well adjusted in personality reactions than are mentally 
superior children. 
Several studies have been made related to the problems of children as 
they are associated with intelligence, achievement and personality. Qnie 
2 
Cooke Thompson used the Mooney Problem Check List in her study as she 
compared the problems of fifty eighth grade students with the problems of 
fifty twelfth grade students. She found that there was a tendency for the 
eighth graders to check more troublesome problems than those of the twelfth 
grade. The boys showed a tendency to identify a larger number of problems 
than the girls. Thompson said that in all areas of the check list, there 
was evidence that as youth grow older, there is a decrease in the number of 
problems of which they are conscious, or if they are conscious of them, the 
1 
William McGhee and W. D. Lewis, "A Comparison of Certain Personality 
Characteristics of Mentally Superior and Mentally Retarded Children," 
Journal of Educational Research, XXXI (April, 19U2), 600-10. 
2 
Qnie Cooke Thompson, "A Comparative Study of the Eighth and Twelfth 
Grade Classes in Lancaster Training High School, Lancaster, South Carolina." 
Unpublished Master's Thesis, Department of Education, Atlanta University, 
1951. 
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youth do not consider them as being important enough to identify as being 
troublesome. 
Teachers who are living and working with fourth, fifth, and sixth 
1 
grades find the period difficult to understand. Prances M. Wilson made a 
study of children in the intermediate grades with the major purpose of 
trying to understand the problems of these children. 
The methods employed in collecting the data are those which may be used 
by classroom teachers to do an effective job of learning more about their 
children. Two thousand boys and girls were used in the study. They repre¬ 
sented varied intellectual and social levels. Boys and girls submitted 
various personal documents and compositions on ,rWhat I Criticize About 
Myself," ,rWhat Others Criticise About Me," ,rWhat Makes Me Mad," "If I Were 
Mother," etc. Case studies of bright, normal, dull and delinquent students 
were made. Classes were observed and activities of students were noted. 
Teachers wrote about their own life during their intermediate years, and 
parents reported on problems which they are most concerned with. 
Review of findings indicate that television viewing accounts for almost 
four hours a day in the lives of the vast majority of these children. It 
was found that the highest listed on "things others criticize in me" is 
"looking at television too much." 
Perhaps the most striking finding from the time schedule is the number 
of chores performed by these children. Life is an almost continuous trip 
"to the store for mother." Criticism about their physical appearance was 
Ï 
National Society for the Study of Education, Mental Health in 
Modern Education, The Fifty-Fourth Yearbook of the N.S.S.E., Part II 
lChicago, 1955;, pp. 195-215. 
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voiced by approximately $0 per cent of the group. 
The following conclusions were indicated by the writer related to the 
mental-health problems of the childrens 
1. Meeting feelings of inadequacy resulting from their striving for 
status which conflicts with their incomplete physical development, 
their emotional maturity, and their social acceptance. 
2. Handling feelings of anxiety arising from fear of adult disapproval, 
coupled with feelings of frustration stemming from their efforts 
to conform. 
3. Adjusting to pressure imposed by sibling and peer-group rivalry. 
U. Accepting physical limitations. Their efforts to compensate for 
their dissatisfaction sometimes lead to psychological difficulties. 
5. Adjusting to feelings of rejection which are engèndered by the 
demands placed upon them by adults for completion of chores, meeting 
work standards, and "growing up," which they interpret "if they 
loved me, they would not make these demands of me." 
1 
Prances Miller describes a study where the data were obtained from 
records of individual examinations of 1,628 children selected from a total 
of 16,9U+. These records were checked and compiled by psychologists and 
psychiatrists from individual examinations for the Bureau of Child Study of 
the Chicago Board of Education. 
These examinations and records usually include an individual mental test, 
achievement tests, physical tests and observations. There are reports from 
1 
Prances A. Miller, "Truancy and Classroom Disorders as Symptoms of 
Personality Problems," Journal of Educational Psychology, XLI (1950), 
97-109. 
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interviews with parents, social agencies, truant officers, physicians and 
others. 
The results of the study showed that children who have history of 
truancy or conspicuous classroom disorder have been shown to be children 
with high incidence of other factors. They have several physical handicaps. 
According to the study, children who choose truancy rather than classroom 
disorder have more home problemss crowded homes, families on relief, parents 
or siblings delinquent or criminal. 
From personal interviews with teachers of the third, fourth, and fifth 
1 
grades, Hanna found the pupils who presented the most persistent and 
troublesome personality and behavior difficulties. The teachers rated each 
one of these problem children on the Haggerty-Olson-Wickman Rating Scale. 
The results of this study showed that the general level of mental ability 
of that group to be below normal, the achievement of the group to be retarded, 
their social maturity at the expected level, and their mechanical aptitude 
at a very low level of possibilities. 
2 
John W. Harris made a study of the tested differences in problem and 
non-problem pupils in the sixth, seventh and eighth grades. He found that 
the group of non-problem children had achieved a significantly higher level 
of mental maturity than the group of problem children and were superior in 
their adjustment to life situations over the group of problem children. 
Ï 
Orleans Hanna, "A Study of Ten Children with Behavior Problems Enrolled 
in the Calhoun County Training School." Unpublished Master's Thesis, Depart¬ 
ment of Education, Atlanta University, 19U9. 
2 
John W. Harris, "A Study of the Tested Differences in Intelligence, 
Achievement, Personality and Prevalent Problems of Problem and Non-Problem 
Pupils in the Sixth, Seventh and Eighth Grades of Carver High School, Dawson, 
Georgia." Unpublished Master's Thesis, Department of Education, Atlanta 
University, 195U. 
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However, both groups were experiencing the same level of school accomplish¬ 
ment. 
In checking the personal problems of both groups, Harris found that 
the problem and non-problem children were equally plagued by the same 
personal problems which were troubling them. 
Many persons engaged in educational research today make use of data which, 
in some cases, are out of date. Still others, to an extent, overlook new 
areas of knowledge and new studies which are being made. Educational research 
should be a continuous process if findings and conclusions are to be valid 
and established views vitalized. 
The literature described in this survey presents conflicting theories 
regarding intelligence and personality. However, each investigator has 
given recognition to the importance of intelligence and personality as they 
relate to achievement. It was observed that the exact nature of intelligence 
is unknown; but it can be measured quantitatively by the number of tasks an 
individual can do. A general conclusion that develops from the literature 
is that personality is the sum total of the traits and characteristics of an 
individual; and it is somewhat related to intellectual achievement. Further, 
the literature reveals that problems of children arise from the difficulty 
they have in adjusting to that which is expected of them within their own 
cultures. And, finally, if they are to improve in their achievement, 
through intelligence and personality, more attention must be devoted to 
their personal problems. 
Related studies reveal, on a whole, that the child whose intellectual 
development is above average is generally about the average in health, 
special aptitude, size and sociability. The correlation between academic 
30 
achievement and intelligence is high in a positive direction; however little 
conclusive evidence of positive relationship between personality and intelli¬ 
gence is available. 
CHAPTER III 
PRESENTATION AND ANALYSIS OF DATA 
Treatment of Data.-— The data treated in this section of the thesis 
were obtained through the administration of three instruments, namely: 
The California Test of Mental Maturity, the California Test of Personality, 
and the SRA Junior Inventory. Data derived from test results are presented 
under the foliowring captions: Results of the California Test of Mental 
Maturity, Results of the California Test of Personality, Results of the SRA 
Junior Inventory, Correlation Results Between Tests, and Results of Differ¬ 
ences Between Correlations# 
The mean, standard deviation, standard deviation, standard error of the 
mean, standard error of the difference in means, difference between means, 
Fisher's "t", Pearson's "r", and difference between "r's are the statistical 
measures applied to the raw scores made by the subjects. 
The criterion of reliability for the measures of "significant difference" 
was set at a "t" of 2#0U at the five per cent level of confidence. Any 
differences between means which reveal a "t" ratio of 2.0U and above are 
considered statistically significant throughout this study. 
For testing the significance of a coefficient of correlation, Fisher's 
"t" was applied for the purpose of accepting or rejecting the null hypo¬ 
thesis. An obtained "t" of 2.16 and above, with thirteen degrees of 
freedom is considered statistically significant at the five per cent level 
of confidence, giving evidence to reject the null hypothesis. 
Since samples used in this study were small, it was well to consider 
testing differences between correlations by testing differences between "z" 
coefficients. An obtained "t" of 2.17, with twelve degrees of freedom, is 
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considered significant at the five per cent level of confidence. 
Results of the California Test of Mental Maturity (Total Factors).— Data 
obtained fï*om raw scores made on Total Factors Component of the California 
Test of Mental Maturity which were made by fifteen high achieving and 
fifteen low achieving pupils of the Atlanta University Laboratory School, 
Atlanta, Georgia are presented in Tables 1 and 2, and Figure 1. 
The distribution of raw scores made on Total Mental Factors by the 
fifteen high achieving and fifteen low achieving pupils is presented in 
Table 1, Figure 1, and shows graphically the distribution of the raw scores 
TABLE 1 
FREQUENCY DISTRIBUTION OF RAW SCORES MABE ON TOTAL MENTAL FACTORS SECTION 
OF THE CALIFORNIA TEST OF MENTAL MATURITY FOR HIGH ACHIEVING AND LOW 
ACHIEVING PUPILS 
Scores High Frequency Low Frequency 
115-119 1 0 
llO-llLt 1 0 
105-109 2 0 
IOO-IOU 2 0 
95- 99 2 0 
90- 9U 2 0 
85- 89 0 0 
80- 8U 0 0 
75- 79 3 0 
70- 7U 1 2 
65- 69 1 3 
60- 6U 0 3 
55- 59 0 3 
50- 5U 0 1 
U5- h9 0 2 
Uo- Uli 0 0 
35- 39 0 1 
made by the two groups. The polygon indicates slight overlapping of scores 
made by the high achieving group and the low achieving group. There were 















Fig. 1. - Frequency polygon of raw scores made on Total Mental Factors 
Section of the California Test of Mental Maturity for High 
Achieving and Low Achieving pupils 
3U 
interval 67-72 where overlapping was manifested. The remaining high 
achieving pupils scored above this interval, and the remaining low achieving 
pupils scored below the interval. 
The mean score made by the high achieving group is 93*30» which is 33*76 
points greater than the mean score of 59*made by the low achieving 
group. As indicated in Table 2, the difference in means reveals a "t" value 
which is statistically significant in favor of the high achieving group. 
TABLE 2 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON TOTAL MENTAL FACTORS 
COMPONENT OF THE CALIFORNIA TEST OF MENTAL MATURITY FOR THE HI OH 
ACHIEVING AND LOW ACHIEVING GROUP (N 13>) 
Group Mean Median S.D. S* K* SEDm 
Î "t" 
High 
Achieving 93*30 96.75 15.90 U.25 
5.02 33*76 6.7U* 
Low 
Achieving 59.5U 60.00 10.01 2.68 
-a- 
Significant difference 
There was an additional interest in comparing the Intelligence Quotients 
for the two groups with the Stanford-Binet Classification, and the classifi¬ 
cation listed in the Test Manual for The California Test of Mental Maturity. 
Table 3» shows the Classification of the Intelligence Quotients according to 
the Stanford-Binet Classification for the high achieving and the low achieving 
group. None of the subjects in the low achieving group had I.Q. 's of 120 and 
above. In the high achieving group, one had an I.Q. between lli 0-169 which 
is classified as Very Superior and seven had I.Q.'s between 120-139 which are 
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TABLE 3 
DESCRIPTIVE CLASSIFICATION OF INTELLIGENCE QUOTIENTS FOR HIGH ACHIEVING 










11*0-169 Very Superior 0 1 1 
120-139 Superior 0 7 7 
110-119 High Average 2 5 7 
90-109 Normal or Average U 2 6 
80- 89 Low Average 5 0 5 
70- 79 Borderline Defective h 0 1* 
30- 69 Mentally Defective 0 0 0 
# 
Anne Anastasi, Psychological Testing (New York, 195U)> p. 189» 
classified as Superior. Two low achieving pupils and five high achieving 
pupils had I.Q.'s between 110-119, classifying them as High Average. Four 
low achieving pupils and two high achieving pupils had I.Q.'s between 90-109, 
receiving a classification of Normal or Average. There were no high 
achieving pupils with I.Q. ’s less than 90, but there were five low achieving 
pupils classified as Low Average with I.Q.'s between 80-89 and four Border¬ 
line Defectives between 70-79. There were no pupils in either group 
classified as Mentally Defective with I.Q.'s between 30-69. 
Table gives a Classification of Intelligence Quotients according to 
the California Test Manual From Total Mental Factor on the California Test 
of Mental Maturity. In the high achieving group, there were four pupils 
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classified as Very Superior, making I.Q. scores from 130 and above. Five of 
the high achieving pupils were classified as Superior, having I.Q.'s between 
11 £-129. There were no pupils in the low achieving group who were classified 
as Very Superior or Superior; however, there were four low achieving pupils 
and six high achieving pupils classified as High Average, having I.Q.*s 
between IOO-UI4. Between 8£-99, six low achieving pupils were classified 
as Low Average. There were no pupils in the high achieving group who were 
classified as Low Average. In the low achieving group, five pupils were 
classified as Inferior, with I.Q. 's between 70-8)4.. There were no pupils in 
either group having I.Q.'s below 70 and classified as Very Inferior. 
TABLE I4 
DESCRIPTIVE CLASSIFICATION OF INTELLIGENCE QUOTIENTS MADE ON TOTAL MENTAL 
FACTORS COMPONENT FOR THE HIGH AND LOW ACHIEVING PUPILS ACCORDING TO 










130- and Above Very Superior 0 U h 
ll£-129 Superior 0 5 5 
100-llU High Average U 6 10 
8£- 99 Low Average 6 0 6 
70- 8I4 Inferior 5 0 5 
Below 70 Very Inferior 0 0 0 
* 
California Test of Mental Maturity, Manual of Directions (Los Angeles, 
19£0), p. £.  
In Table £, a comparison is made of the mean I.Q. scores made by the 
high achieving and low achieving pupils derived from scores made on Total 
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Mental Factors, Language Factors and Non-Language Factors of the California 
Test of Mental Maturity. 
On Total Mental Factors, the I.Q. scores made by the high achieving 
group range from a low of 100 to a high of ll*2, with a mean I.Q. of 117.22 
which is equivalent to a percentile rank of 80 when compared with the norms. 
The range of I.Q. scores for the low achieving group are from a low of 77 
to a high of 113, with a mean I.Q. of 90.02 which is equivalent to a per¬ 
centile rank of 30. 
TABLE 5 
A COMPARISON OF MEAN INTELLIGENCE QUOTIENTS MADE ON TOTAL FACTORS, 
LANGUAGE FACTORS, AND NON-LANGUAGE FACTORS FOR THE HIGH 
ACHIEVING AND LOW ACHIEVING PUPILS WITH PERCENTILE 
RANKS FROM TEST NORMS 









Total Factors 117.22 80 90.02 30 
Language Factors 121.3k 90 81.65 10 
Non-Language Factors 12U.00 95 103.65 60 
The I.Q. scores derived from Language Factors Component of the California 
Test of Mental Maturity for the high achieving group range from a low of 101 
to a high of ll|2, with a mean I.Q. of 121.3U which is equivalent to a 
percentile rank of 90. For the low achieving group, the range of I.Q. 
scores is from a low of 56 to a high of 102, with a mean I.Q. of 81.65 
which corresponds to a percentile rank of 10. 
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On Non-Language Factors, the high achieving group made I.Q. scores 
ranging from a low of 77 to a high of lh3j with a mean I.Q. of 12U.00 
which is equivalent to a percentile rank of 95* The low achieving group 
made I.Q. scores ranging from a lew of 76 to a high of 133> with a mean 
I.Q. score of 103.65 which is equivalent to a percentile rank of 60. 
In Table 6, statistical data derived from I.Q. scores made on different 
components of the California Test of Mental Maturity for the high achieving 
\ 
and low achieving pupils are presented. On total mental factors, the mean 
I.Q. score made by the high achieving group is 27.20 I.Q. points higher 
than the mean I.Q. made by the low achieving group. This difference in I.Q. 
points reveal a "t" ratio which is statistically significant in favor of 
the high achieving group. 
TABLE 6 
STATISTICAL DATA DERIVED FROM I.Q. SCORES MADE ON TOTAL MENTAL FACTORS, 
LANGUAGE FACTORS AND NON-LANGUAGE FACTORS BY THE HIGH ACHIEVING 
AND LOW ACHIEVING PUPILS 
FACTORS 
HIGH ACHIEVING LOW ACHIEVING 
M^-Mg ■t" Mean S.D. S • Eft Mean S.D. S ft Eft 
Total Mental 117.22 11.56 3.89 90.02 13.68 3.66 27.20 5.09* 
Language 121.3U 12.10 3.2U 81.65 13.3S 3.5U 39.69 8.2U* 
Non-Language 121*. 00 15-U5 U.13 103.65 18.60 U.97 20.35 3.16* 
Significant difference 
The mean I.Q. score made on Language Factors Component of the California 
Test of Mental Maturity by the high achieving group and the low achieving 
group, reveals a difference between mean I.Q. scores of 39.69 which is 
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significant in favor of the high achieving group. 
On the Non-Language Component, the mean I.Q. score for the high achieving 
group is 124.00, which is 20.35 I.Q. points greater than a mean I.Q. score 
of 103.65 made by the low achieving group. The obtained "t" ratio of 3.16 
is significant in favor of the high achieving group. 
Results of the California Test of Mental Maturity (Language Factors).— 
Statistical data derived from raw scores made by high achieving and low 
achieving group on Language Factors Component are presented in Table 7. The 
mean score for the high achieving group is 45.06, which is 27.13 points 
above the mean score for the low achieving group. This difference in means 
reveal a Mtw ratio of 7.52 which is statistically significant in favor of 
the high achieving group. 
TABLE 7 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON LANGUAGE 
FACTORS COMPONENT OF THE CALIFORNIA TEST OF MENTAL 
MATURITY FOR THE HIGH ACHIEVING AND LON 
ACHIEVING GROUP 
Significant difference 
A frequency distribution of raw scores made by the high achieving group 
and the low achieving group on Language Factors Component is presented in 
Table 8. Figure 2, gives a graphic presentation of the raw scores made by 
40 
both groups and reveals the extent of overlapping. There is slight over¬ 
lapping of scores made by both groups between the interval 25-29, consisting 
of three high achieving pupils and one low achieving pupil. The remaining 
low achieving pupils scored below this interval. 
TABLE 8 
FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON LANGUAGE 
FACTOR SECTION OF THE CALIFORNIA TEST OF MENTAL 







65-69 1 0 
60-64 2 0 
55-59 1 0 
50-54 2 0 
45-49 1 0 
40-44 4 0 
35-39 1 0 
30-34 0 0 
25-29 3 1 
20-24 0 6 
15-19 0 4 
10-14 0 2 














High Achieving Group 
Low Achieving Group 
Fig. 2.- Frequency polygon of raw scores made on Language Factor of 
California Test of Mental Maturity for High and Low Achieving 
pupils 
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Results of the California Test of Mental Maturity (Non-Language 
Factors).-— Statistical data obtained from raw scores made by high achieving 
and low achieving pupils are presented in Table 9. The mean score for the 
high achieving group is 6.60 points above the mean score for the low 
achieving group. This difference between means reveals a "t" ratio of 2.41 
which is significant in favor of the high achieving group 
TABLE 9 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON NON-LANGUAGE FACTORS 
COMPONENT OF THE CALIFORNIA TEST OF MENTAL MATURITY FOR THE HIGH 
ACHIEVING AND LOW ACHIEVING GROUP 
Group Mean Median S.D. S.E. SEDm M!-M2 "t" 
High 
Achieving 48.20 49.25 6.49 1.74 
2.75 6.60 2.41 
Low 
Achieving 41.60 44.25 7.96 2.13 
* 
Significant difference 
A frequency distribution of raw scores made by the two groups on Non- 
Language Factors Component is presented in Table 10. Figure 3, gives a 
graphic presentation of the raw scores made by both groups. As indicated 
in Figure 3, there is overlapping of scores manifested from the lowest 
interval of scores to the highest interval; however, between the interval 




FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON NON-LANGUAGE SECTION 
OF THE CALIFORNIA TEST OF MENTAL MATURITY FOR THE HIGH ACHIEV¬ 






54-56 3 0 
51-53 3 1 
48-50 6 3 
45-47 0 3 
42-44 0 2 
39-41 2 1 
36-38 0 1 
33-35 0 1 
30-32 1 1 














High Achieving Group 
Low Achieving Group 
Fig. 3.- Frequency polygon of raw scores made by High Achieving and Low 
Achieving group on Non-Language Factor of the California Test 
of Mental Maturity 
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Results of the California Test of Personality»— Data derived from raw 
scores made on the different components of the California Test of Personality 
are presented and discussed under the following subheadings: Self-Reliance, 
Sense of Personal Worth, Sense of Personal Freedom, Feeling of Belonging, 
Withdrawing Tendencies, Nervous Symptoms, Social Standards, Social Skills* 
Anti-Social Tendencies, Family Relations, School Relations, Personal Adjust¬ 
ment, Social Adjustment and Total Adjustment. 
Results of the California Test of Personality (Self-Reliance)Table 11, 
indicates statistical data derived from raw scores made on Self-Reliance 
Component by the high achieving group and the low achieving group. A mean 
score of 8*90 for the high achieving group and 8*00 for the low achieving 
group reveal a difference in means of .90. The wtM ratio derived from the 
difference in means is statistically insignificant. 
TABLE 11 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON SELF-RELIANCE COMPONENT 
OF THE CALIFORNIA TEST OF PERSONALITY FOR THE LOW ACHIEVING AND HIGH 
ACHIEVING GROUP 
Group Mean S.D. S.E. Ml-M2 "t
n 
High 





Achieving 8.00 2.30 .62 
«# 
Insignificant difference 
Table 12, gives a distribution of raw scores made by both groups. A 
graphic presentation is made in Figure 4> indicating overlapping throughout 
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the interval of scores. 
TABLE 12 
FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON SELF-RELIANCE 















Fig. 4.- Frequency polygon of raw scores made by High Achieving and Low 
Achieving pupils on Self-Reliance Component of Personal Adjustment 
Section of the California Test of Personality 
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Results of the California Test of Personality (Sense of Personal 
Worth).— A presentation of statistical data derived from raw scores made try- 
high achieving and low achieving pupils on Sense of Personal Worth Component 
is made in Table 13. The mean score made by the high achieving group 
is 1.80 points greater than the mean score made by the low achieving group. 
This difference in means reveals a "t" ratio of 1*88 which is insignificant. 
TABLE 13 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON SENSE OF PERSONAL WORTH 
COMPONENT OF THE CALIFORNIA TEST OF PERSONALITY BY HIGH ACHIEVING 
AND LOW ACHIEVING PUPILS 
Group Mean S.D. S.E. M^ "t" 




Low Achieving 8.10 2.39 .64 
«* 
Insignificant difference 
A frequency distribution of raw scores made by both groups on Sense of 
Personal Worth Component is presented in Table 14» with a graphic presenta¬ 
tion in Figure 5. Between the interval 3-5» there were no scores made by 
the high achieving pupils. Three low achieving pupils scored within this 




FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON SENSE OF 
PERSONAL WORTH COMPONENT OF PERSONAL ADJUSTMENT 





12 5 1 
11 4 1 
10 2 2 
9 1 0 
8 1 3 
7 0 2 
6 1 3 
5 0 1 
4 0 0 
3 0 2 
2 1 0 
1 0 0 














High Achieving Group 
Low Achieving Group 
Fig. 5.- Frequency polygon plotted from raw scores made on Sense of 
Personal Worth Component of Personal Adjustment Section of the 
California Test of Personality for High Achieving and Low 
Achieving pupils 
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Results of the California Test of Personality (Sense of Personal Free¬ 
dom) »— Data derived from raw scores made by high achieving group and low 
achieving group on Sense of Personal Freedom Component are presented in 
Table 15. The mean score for the high achieving group is 1.07 points greater 
than the mean score made by the low achieving group. However, the "t" ratio 
reveals an insignificant difference between the high achieving group and the 
low achieving group on "Sense of Personal Freedom” Component. 
TABLE 15 
STATISTICAL DATA DERIVE) FROM RAW SCORES MADE ON SENSE OF PERSONAL FREEDOM 
COMPONENT OF THE CALIFORNIA TEST OF PERSONALITY FOR THE HIGH ACHIEVING 
AND LOW ACHIEVING GROUP 
Group Mean S J). S «S* Mi-M2 "t" , 




Low Achieving 8.33 2.22 .59 
«« 
Insignificant difference 
The frequency distribution presented in Table 16, and the graphic pre¬ 
sentation of the distribution of raw scores in Figure 6, indicate that between 
the interval 0-5, there were two pupils in the low achieving group scoring 
within the interval. There were no pupils in the high achieving group falling 
within this interval, however, overlapping of scores was manifested above 
the interval, 0-5. 
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TABLE 16 
FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON SENSE OF 






12 1 1 
11 7 2 
10 3 2 
9 0 2 
8 2 2 
7 0 3 
6 1 1 
5 0 2 
4 0 0 
3 0 0 
2 0 0 
1 0 0 










Fig. 6.- Frequency polygon plotted from raw scores made on Sense of 
Personal Freedom Component of the Personal Adjustment Component 
of the California Test of Personality for High Achieving and 
Low Achieving group 
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Results of the California Test of Personality (Feeling of Belonging).— 
The data obtained from the scores made by the high achieving and low 
achieving group are presented in Table 17. The mean score made by the high 
achieving group is 1.40 points greater than the mean score made by the 
low achieving group. The difference in means is insignificant between the 
two groups. 
TABLE 17 
STATISTICAL DATA DERIVED F RDM RAW SCORES MADE ON FEELING OF BELONGING 
COMPONENT OF THE CALIFORNIA TEST OF PERSONALITY FOR THE HIGH 
ACHIEVING GROUP AND THE LOW ACHIEVING GROUP 
Group Mean S.E. S.E. Mrt "t" 




Low Achieving 9.10 1.99 .53 
** 
Insignificant difference 
From the frequency distribution presented in Table 18, and the graphic 
presentation of raw scores for both groups in Figure 7, indicate overlapping 
of scores between the interval 6-12. However, there was only one high 
achieving pupil and no low achieving pupils scoring below this interval. 
TABLE 18 
FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON FEELING 






12 0 2 
11 5 2 
10 7 4 
9 1 2 
8 0 0 
7 0 3 
6 1 2 
5 0 0 
4 0 0 
3 1 0 
2 0 0 
1 0 0 














Fig. 7.- Frequency polygon plotted from raw scores made on Feeling of 
Belonging Component of Personal Adjustment for the High Achieving 
and Low Achieving Group 
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Results of the California Test of Personality (Withdrawing Tendencies).— 
Data derived from raw scores made by the high achieving group are presented 
in Table 19. The mean score for the high achieving group and the mean for 
the low achieving group, as indicated in the table, show a difference of *47, 
with an obtained "t" of .41. The "t" test reveals an insignificant difference 
between the high achieving group and the low achieving group on "Withdrawing 
Tendencies" Component. 
TABLE 19 
STATISTICAL DATA DERIVED F BOM RAW SCORES MADE ON WITHDRAWING TENDEN¬ 
CIES COMPONENT OF THE CALIFORNIA TEST OF PERSONALITY FOR THE 
HIGH ACHIEVING GROUP AND THE LOW ACHIEVING GROUP 
Group Mean SJ). S.E. M!-M2 
"t" 




Low Achieving 8.20 3.25 .87 
** 
Insignificant difference 
Table 20, presents a frequency distribution of raw scores made by high 
achieving group and low achieving group on "Withdrawing Tendencies" Com¬ 
ponent. Figure 8, gives graphically the distribution of raw scores made 




FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON WITHDRAWING TENDENCIES 
COMPONENT OF PERSONAL ADJUSTMENT FOR THE HIGH ACHIEVING AND 






12 1 3 
11 k 2 
10 3 2 
9 1 1 
8 1 1 
7 2 1 
6 0 2 
5 2 1 
h 0 0 
3 1 0 
2 0 2 
1 0 0 














Fig. 8.- Frequency polygon plotted from raw scores made by High Achieving 
and Low Achieving pupils on (Withdrawing Tendencies) on the 
California Test of Personality 
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Results of the California Test of Personality (Nervous Symptoms).— 
Data derived from raw scores made on Nervous Symptoms Component by the high 
achieving group and the low achieving group are presented in Table 21. 
As indicated in the table, the mean score made by the high achieving group 
is .60 less than the mean score made by the low achieving group. The "t" 
test reveals an insignificant difference between the two groups in 
"Nervous Symptoms" Component. 
TABLE 21 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON NERVOUS SYMPTOMS 
COMPONENT OF THE CALIFORNIA TEST OF PERSONALITY FOR THE HIGH 
ACHIEVING GROUP AND THE LOW ACHIEVING GROUP 
Group Mean S.D. S.E. M1_M2 "t" 
High Achieving 8.20 3.31 .89 
.60 .56** 
Low Achieving 8.80 2.31 .62 
■Urtt 
Insignificant difference 
Table 22, presents a frequency distribution for the raw scores made by 
both groups. Figure 9, gives graphically the distribution of raw scores 
and describes the overlapping of scores made by both groups. Within the 
interval, 0-5, there were four high achieving pupils and no low achieving 
pupils within this range. Above the interval, overlapping was revealed 
from the raw scores made by both groups. 
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TABLE 22 
FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON NERVOUS SYMPTOMS 
COMPONENT OF PERSONAL ADJUSTMENT FOR HIGH AND LOW 






12 1 3 
11 h 1 
10 3 2 
9 1 3 
8 1 1 
7 1 0 
6 0 9 
5 1 0 
U 1 0 
3 1 0 
2 0 0 
1 1 0 














High Achieving Group 
Low Achieving Group 
Scores 
Fig. 9»- Frequency polygon plotted from raw scores made on (Nervous 
Symptoms Component) of the California Test of Personality for 
High Achieving and Low Achieving pupils 
Results of the California Test of Personality (Social Standards Com¬ 
ponent ).— Statistical data derived from raw scores made by fifteen high 
achieving pupils and fifteen low achieving pupils are presented in Table 23* 
The mean score made by the low achieving group is l;.l6 points greater than 
the mean score made by the low achieving group. The "t" ratio of 8,00 
indicates a significant difference between the high achieving group and the 
low achieving group on Social Standards Component in favor of the high 
achieving group. 
TABLE 23 
STATISTICAL DATA DERIVED PROM SCORES MADE ON SOCIAL STANDARDS COMPONENT 
OF THE CALIFORNIA TEST OF PERSONALITY FOR THE HIGH ACHIEVING GROUP 
AND THE LOW ACHIEVING GROUP 
Group Mean S.D. S « E« M1-M2 "t
w 
High Achieving 11.06 1.66 .32 
U.16 8.00* 
Low Achieving 7.90 1.7U .U2 
■* 
Significant difference 
Table 21;, indicates a frequency distribution of the raw scores made by 
both groups. Figure 10, gives graphically a distribution of the raw scores. 
As revealed in the polygon, there is slight overlapping of scores between 
the interval, 8-10. Below this interval, the remaining low achieving pupils 
scored. There were three high achieving pupils and ten low achieving pupils 
scoring within the interval, 8-10* 
6k 
TABLE 2U 
FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON SOCIAL STANDARDS 
COMPONENT OF SOCIAL ADJUSTMENT SECTION FOR THE HIGH AND 






12 7 0 
11 5 0 
10 l 2 
9 l 5 
8 l 3 
7 0 2 
6 0 1 
5 0 2 
k 0 0 
3 0 0 
2 0 0 
1 0 0 














High Achieving Group 
/ 
/ 
n 1 \ 1 1 i i 1 1 1 r 
2 3 4 5 6 7 8 9 10 11 12 
Scores 
Fig. 10.- Frequency Polygon plotted from raw scores made on (Social 
Standards) of the California Test of Personality by the High 
Achieving and Low Achieving group 
66 
Results of the California Test of Personality (Social Skills).— Data 
derived from the raw scores made by the high achieving group and the low- 
achieving group on "Social Skills" are presented in Table 2$. As revealed 
in the table, the mean score made by the high achieving group is 9.33 and 
the mean score for the low achieving group is 8.67. The difference between 
the two means is .60 which reveals a "t" ratio of 1.03. The difference 
between the two groups in "Social Skills" is statistically insignificant. 
TABLE 25 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON SOCIAL SKILLS COMPONENT 
OF THE CALIFORNIA TEST OF PERSONALITY BY THE HIGH ACHIEVING GROUP 
AND THE LOW ACHIEVING GROUP 
Group Mean S.D. S * E* M-j-Mg »t" 




Low Achieving 8.67 1.7U •U7 
-a-* 
Insignificant difference 
Table 26, gives a frequency distribution of raw scores made by both 
groups. Figure 11, indicates graphically the distribution of raw scores 
and indicates the extent of overlapping from raw scores made by the two 
groups. Overlapping is manifested throughout the range of scores. 
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TABLE 26 
FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON SOCIAL SKILLS 
COMPONENT OF SOCIAL ADJUSTMENT SECTION FOR HIGH AND 
LOW ACHIEVING GROUP ON THE CALIFORNIA 






12 2 1 
11 2 1 
10 2 3 
9 5 3 
8 2 U 
7 1 0 
6 1 3 
5 0 0 
h 0 0 
3 0 0 
2 0 0 
1 0 0 














Fig. 11.- Frequency polygon of raw scores made on (Social Skills) of the 
California Test of Personality by High Achieving and Low Achiev¬ 
ing Group 
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Results of the California Test of Personality (Anti-Social Tendencies). 
— Data derived from raw scores made on "Anti-Social Tendencies" Component 
by the high achieving group and the low achieving group are presented in 
Table 27. As indicated in the table, the mean score for the high achieving 
group is 2.20 points greater than the mean score for the low achieving 
group. This difference in means, as revealed by "t", is significant. 
TABLE 27 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON ANTI-SOCIAL TENDENCIES 
COMPONENT OF THE CALIFORNIA TEST OF PERSONALITY FOR THE LOW 
ACHIEVING AND HIGH ACHIEVING GROUP 
Group Mean S.D. S *£* M-j-Mg "t" 
High Achieving 8.87 2.33 .62 
2.20 2.16* 
Low Achieving 6.67 2.99 .80 
Significant difference 
Table 28, shows a frequency distribution of raw scores made by both 
groups. Figure 12, gives a graphic presentation of the raw scores for both 
groups. Overlapping of scores made by both groups is revealed within the 
interval 5-12. All high achieving pupils scored within this interval, 
while six low achieving pupils scored below the interval. 
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TABLE 28 
FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON ANTI-SOCIAL TENDEN¬ 
CIES OF SOCIAL ADJUSTMENT COMPONENT FOR HIGH ACHIEVING AND 







12 3 1 
11 1 2 
10 3 2 
9 1 0 
8 3 1 
7 1 1 
6 1 2 
2 1 
k 0 2 
3 0 2 
2 0 0 
1 0 0 














  High Achieving Group 
— Low Achieving Group 
Scores 
Fig. 12.- Frequency polygon of raw scores made on (Anti-Social Tendencies) 
of the California Test of Personality for High Achieving and 
Low Achieving Group 
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Results of the California Test of Personality (Family Relations).— 
Data derived from raw scores made on ’'Family Relations” Component of the 
California Test of Personality are presented in Table 29, for the high 
achieving group and the low achieving group. As indicated in the table, the 
mean score made by the high achieving group is 2.£0 points greater than the 
mean score for the low achieving group. This difference in means, as 
revealed by the "t”, is significant in favor of the high achieving group. 
TABLE 29 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON FAMILY RELATIONS 
COMPONENT OF THE CALIFORNIA TEST OF PERSONALITY FOR THE 
HIGH ACHIEVING AND LOW ACHIEVING GROUP 
Group Meai S.D. S « E* M-,-M2 ”t” 
High Achieving 10*10 1.70 .1*6 
2.30 3.01* 
Low Achieving 7.60 2.87 .77 
* 
Significant difference 
A frequency distribution of raw scores made by both groups is presented 
in Table 30. Figure 13, gives graphically the distribution of raw scores 
made by the two groups. Overlapping of scores was manifested between the 
interval 6-12, as indicated by the polygon. Within the interval 0-6, there 
were six low achieving pupils. All high achieving pupils scores were above 
the interval 0-6. 
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TABLE 30 
FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON FAMILY RELATIONS 
COMPONENT OF SOCIAL ADJUSTMENT BY HIGH AND LOW ACHIEVING 





12 $ 2 
11 1 2 
10 3 0 
9 h 1 
8 0 3 
7 2 1 
6 0 2 
5 0 1 
u 0 2 
3 0 1 
2 0 0 
1 0 0 














_ High Achieving Group 
— Low Achieving Group 
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Fig. 13.- Frequency polygon of raw scores made on (Family Relations) of 
the California Test of Personality for High Achieving and Low 
Achieving Group 
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Results of the California Test of Personality (School Relations )►— Data 
derived from raw scores made on "School Relations" Component of the Cali¬ 
fornia Test of Personality for the high achieving group and the low achieving 
group are presented in Table 31* As indicated by the table, the mean score 
for the high achieving group is 9.20 and the mean score for the low achieving 
group is 8.90. The difference between the two means is .70, The "t" ratio 
obtained from the difference in means between the two groups is statisti¬ 
cally insignificant on School Relations Component. 
TABLE 31 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON SCHOOL RELATIONS 
COMPONENT OF THE CALIFORNIA TEST OF PERSONALITY FOR THE 
HIGH ACHIEVING GROUP AND THE LOW ACHIEVING GROUP 
Group Mean S.D. S.E. M1-M2 "t" 
High Achieving 9.20 2.36 .60 
.70 
Low Achieving 8.90 2.28 
.80 
Insignificant difference 
As revealed by Table 32, and Figure lU, overlapping of raw scores made 




FREQUENCY DISTRIBUTION OF SCORES MADE ON SCHOOL RELATIONS FOR 
HIGH AND LOW ACHIEVING GROUP ON SOCIAL ADJUSTMENT SECTION 














Fig. 14.- Frequency polygon plotted from raw scores made on (School 
Relations) on the California Test of Personality for High 
Achieving and Low Achieving Group 
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Results of the California Test of Personality (Community Relations).— 
Data obtained from raw scores made by high achieving group and low achieving 
group on "Community Relations" are presented in Table 33* The table shows 
that the mean score for the high achieving group is 1*90 points greater 
than the mean for the low achieving group. The obtained "t" indicates a 
statistically significant difference between the two groups on Community 
Relations Component* 
TABLE 33 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON COMMUNITY RELATIONS 
COMPONENT OF THE CALIFORNIA TEST OF PERSONALITY FOR THE HIGH 
ACHIEVING GROUP AND LOW ACHIEVING GROUP 
Group Meai S.D. S • E* M1-M2 "t" 
High Achieving 10.10 .99 .29 
1.90 3.02* 
Low Achieving 8.20 2.19 .98 
* 
Significant difference 
Table 3U, gives a frequency distribution of raw scores made on Community 
Relations Component by the high achieving and low achieving group. Figure 19, 
gives a graphic presentation of the frequency of raw scores made by both 
groups. There was slight overlapping between the interval 8-11. All 
pupils in the high achieving group scored between the interval 8-12, while 
three low achieving pupils scored below this interval. 
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TABLE 3U 
FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON COMMUNITY RELATIONS 
COMPONENT FOR HIGH ACHIEVING AND LOW ACHIEVING GROUP ON 
SOCIAL ADJUSTMENT SECTION OF THE CALIFORNIA 






12 1 0 
11 h 2 
10 7 3 
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8 1 5 
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5 0 1 
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Fig. 15.- Frequency polygon plotted from raw scores made on (Community 
Relations) on the California Test of Personality for the High 
Achieving and Low Achieving Group 
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Results of the California Test of Personality (Comparison of Means with 
Percentile Ranks)»— A comparison of the mean scores made by the high 
achieving group and the low achieving group on different components of 
Personal Adjustment with test norms is presented in Table 3$* As indicated 
in the table, the high achieving group obtained percentile ranks less 
than 50 on Sense of Personal Freedom Component and Nervous Symptoms Com¬ 
ponents . The mean scores for the two Components reveal a percentile rank 
of UO, indicating that 60 per cent of the subjects used in the standardized 
sample scored above the group on the components: Sense of Personal Freedom 
and Nervous Symptoms. 
In the low achieving group, a percentile rank of 30 was obtained for 
the Components: Sense of Personal Freedom and Feeling of Belonging when 
compared to the norms for the test. This implies that the low achieving 
group scored lower than 70 per cent of the subjects used for the standardi¬ 
zation of the test on the Components: Sense of Personal Freedom and Feeling 
of Belonging. 
The highest percentile rank reported for the high achieving group is 80, 
made on Sense of Personal Worth Component. A percentile rank of 60 is the 
highest reported for the low achieving group on the Components: Self- 
Reliance and Withdrawing Tendencies. 
A comparison of the mean scores made by the high achieving group and 
lew achieving group with the percentile ranks for test norms on different 
components of Social Adjustment is presented in Table 36. 
The high achieving group received percentile ranks of less than £0 on 
two components, namely: Family Relations and Community Relations. Mean 
scores made by the group were equivalent to a percentile rank of UO, indi¬ 
cating that 60 per cent of the subjects used in the standardization of the 
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test scored above the group. 
TABLE 35 
COMPARATIVE DATA OF MEAN RAW SCORES MADE BY HIGH ACHIEVING AND LOW 
ACHIEVING GROUP WITH PERCENTILE RANKS FROM TEST NORMS ON 
DIFFERENT COMPONENTS OF PERSONAL ADJUSTMENT 
COMPONENTS HIGH ACHIEVING LOW ACHIEVING 
Meai Score Percentile Mean Score Percentile 
Self-Reliance 
Sense of Personal 
8.90 70 8.00 60 
Worth 9.90 80 8.10 50 
Sense of Personal 
Freedom 9.U0 Uo 8.33 30 
Feeling of Belonging 
Withdrawing Tenden- 
10.50 55 9.10 30 
cies 8.67 70 8.20 60 
Nervous Symptoms 8.20 Uo 8*80 50 
TABLE 36 
COMPARATIVE DATA ON MEAN SCORES MADE BY HIGH ACHIEVING GROUP AND LOW 
ACHIEVING GROUP WITH PERCENTILE RANKS FROM TEST NORMS FOR 
DIFFERENT COMPONENTS ON SOCIAL ADJUSTMENT SECTION 
COMPONENTS 
HIGH ACHIEVING LOW ACHIEVING 
Mean Score Percentile 
Rank 
Mean Score Percentile 
Rank 
Social Standards 11.06 60 7.90 10 
Social Skills 
Anti-Social Ten- 
9.33 50 8.67 50 
dencies 8.87 70 6.67 10 
Family Relations 10.10 UO 7.60 20 
School Relations 9.20 50 8.50 U5 
Community Relations 10.10 uo 8.20 10 
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The low achieving group obtained a percentile rank of 50 in Social 
Skills, the highest rank received on any of the components in the Social 
Adjustment section by the group. The lowest percentile ranks were made on 
Social Standards, Anti-Social Tendencies, and Community Relations. 
A percentile rank of 70, made on Anti-Social Tendencies, was the highest 
obtained by the high achieving group. The low achieving group revealed a 
percentile rank of $0, the highest reported, on Social Skills Component. 
Results of the California Test of Personality (Personal Adjustment).— 
Statistical data derived from raw scores made by the high achieving group 
and the low achieving group on Personal Adjustment Component of the Cali¬ 
fornia Test of Personality are presented in Table 37- As indicated by the 
table, the high achieving group made a mean score 5*80 points greater than 
the mean score made by the low achieving group. This difference between 
means reveals a "t" ratio of 1.32 which is insignificant. 
TABLE 37 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON PERSONAL ADJUSTMENT 
COMPONENT OF THE CALIFORNIA TEST OF PERSONALITY FOR THE HIGH 
ACHIEVING AND LOW ACHIEVING GROUP 
Group Mean Median S.D. S.E. SEDm M -M 
1 2 
"t" 
High Achieving 55.70 60.00 12.91 3.18 
U.18 5.80 1.32** 
Low Achieving U9.90 50.00 10.ll* 2.71 
Insignificant difference 
A mean score of 55*70, made by the high achieving group is equivalent 
to a percentile rank of 50. The low achieving group made a mean score 
8U 
of U9.90, which is equivalent to a percentile rank of I4O, when compared 
to the test norms. 
As indicated in Table 38, and presented graphically in figure 16, there 
was overlapping of scores made by both groups within the interval 39-68. 
TABLE 38 
FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON PERSONAL ADJUSTMENT 
COMPONENT OF THE CALIFORNIA TEST OF PERSONALITY BY HIGH 
ACHIEVING AND LOW ACHIEVING PUPILS 
Scores 
High Achieving Low Achieving 
Frequency Frequency 
66-68 2 1 
63-69 9 1 
60-62 1 0 
97-99 2 3 
9U-96 1 1 
91-93 0 1 
i*8-90 1 2 
U9-U7 1 2 
U2-U1 0 1 
39-ia 1 0 
39-38 0 2 
33-39 0 1 
30-32 0 1 
27-29 0 0 
2U-26 0 0 
21£?3 0 0 
18-20 0 0 














_ High Achieving Group 
— Low Achieving Group 
Fig. 16.- Frequency polygon plotted from raw scores made by High Achieving 
and Low Achieving pupils on Personal Adjustment Component of the 
California Test of Personality 
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Results of the California Test of Personality (Social Adjustment).— 
Statistical data derived from raw scores made on Social Adjustment Component 
by high achieving group and low achieving group are presented in Table 39» 
TABLE 39 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON SOCIAL ADJUSTMENT 
COMPONENT OF THE CALIFORNIA TEST OF PERSONALITY BY THE HIGH 
ACHIEVING AND LOW ACHIEVING GROUP 
Group Mean Median S.D. • S* E* SEDm M-j-Mg "t" 




Low Achieving 1*7.60 50.00 9.31 2.1*9 
■* 
Significant difference 
As revealed by the table, the mean score made by the high achieving group 
is 11.10 points greater than the mean score made by the low achieving group. 
The obtained "t" ratio indicates a significant difference between the high 
achieving group and the low achieving group on Social Adjustment Component. 
A mean score of 58.70, made by the high achieving group corresponds to 
a percentile rank of 50 for the test norms. The low achieving group has 
a mean score of 1*7.60 which is equivalent to a percentile rank of 20 when 
compared to the norms for the test. 
Table 1+0, and Figure 17> indicate slight overlapping of raw scores made 
by both groups between the interval 1*2-63» There were no pupils in the 
high achieving group scoring below this interval. 
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TABLE UO 
FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON SOCIAL 
ADJUSTMENT COMPONENT OF THE CALIFORNIA TEST OF 
PERSONALITY BY THE HIGH ACHIEVING AND LOW 
ACHIEVING GROUP 
SCORES HIGH ACHIEVING LOW ACHIEVING 
Frequency frequency 
69-71 1 0 
66-68 2 0 
63-65 2 1 
60-62 k 1 
57-59 0 2 
5U-56 2 1 
51-53 0 0 
U8-5o 3 1 
U5-U7 0 1 
U2-U1* 1 k 
39-Ul 0 2 
36-38 0 1 
33-35 0 0 
30-32 0 0 














_ High Achieving Group 
— Low Achieving Group 
Fig. 17.- Frequency polygon plotted from raw scores made by High 
Achieving and Low Achieving Group on Social Adjustment 
component of the California Test of Personality 
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Results of the California Test of Personality (Total Adjustment)t— Data 
derived from raw scores made by high achieving group and low achieving 
group on Total Adjustment Component are presented in Table ILL. As revealed 
in the table, the mean score made by the high achieving group is 16.80 
points greater than the mean score for the low achieving group. This differ¬ 
ence in means show a "t" ratio of 2.39 which is statistically significant. 
A mean of llli.UO which was made by the high achieving group is equiva¬ 
lent to a percentile rank of 50, when compared to the norms for the test. 
The low achieving group obtained a mean score of 97*60 which is equivalent 
to a percentile rank of 30* 
TABLE Ul 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON TOTAL ADJUSTMENT 
COMPONENT OF THE CALIFORNIA TEST OF PERSONALITY BY THE 
HIGH ACHIEVING AND LOW ACHIEVING GROUP 
Group Mean Median S.D. S.E. SEDm MQ-MJ "t" 
High Achieving 114.U0 120.75 19.78 5.29 
7.05 16.80 2.39* 
Low Achieving 97.60 100.00 17.U3 U.66 
* 
Significant difference 
As indicated by Table U2, and graphically presented in Figure 18, there 
is overlapping of scores made by both groups between the interval 89-129. 




FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON TOTAL 
ADJUSTMENT COMPONENT OF THE CALIFORNIA TEST OF 
PERSONALITY BY THE HIGH ACHIEVING GROUP AND 
THE LOW ACHIEVING GROUP 
SCORES HIGH ACHIEVING LOW ACHIEVING 
Frequency Frequency 
135-139 1 0 
130-13U 2 0 
125-129 2 2 
120-121; 3 0 
115-119 3 0 
no-nu 0 1 
105-109 0 3 
100-10U 1 2 
95- 99 1 0 
90- 9U 0 1 
85- 89 1 2 
80- 8U 0 0 
75- 79 0 1 
70- 7U 0 3 
65- 69 0 0 
60- 6U 0 0 














High Achieving Group 
Low Achieving Group 
Fig. 18.- Frequency polygon plotted from raw scores made by High Achieving 
and Low Achieving Group on Total Adjustment Component of the 
California Test of Personality 
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Results of the SRA Junior Inventory.-— Statistical data derived from 
raw scores made on different components of the SRA Junior Inventory by the 
high achieving group and the low achieving group are presented in this 
section under the following subheadings: My Health, Getting Along with Other 
People, About Me and School, About Me and % Home, Comparison of Problems 
with Norms, and Summary of Prevalent Problems. 
Results of the SRA Junior Inventory (My Health).—- As indicated in 
Table l*3> the mean score made by the high achieving group is 3*17 points 
greater than the mean score made by the low achieving group. The obtained 
"t” indicates insignificant differences between the two groups on My Health 
Component. 
TABLE 1*3 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON (MY HEALTH) SRA JUNIOR 
INVENTORY BY THE HIGH ACHIEVING SROUP AND THE 
LOW ACHIEVING GROUP 
Group Mean S.D. S • CM
 
"t" 
High Achieving 7.1*0 6.12 1.61* 
3.17 1.70** 
Low Achieving U.13 3.31 *88 
■a* 
Insignificant difference 
A frequency distribution of raw scores is presented in Table UU, and 
a graphic presentation of raw scores is revealed in Figure 19. Overlapping 
of scores is manifested throughout the distribution. 
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TABLE Uii 
FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON (MY HEALTH) SRA 
JUNIOR INVENTORY FOR THE HIGH ACHIEVING GROUP AND 





22-23 1 0 
20-ZL 0 0 
18-19 0 0 
16-17 2 0 
1U-15 0 0 
12-13 0 2 
10-11 0 0 
8- 9 1 0 
6- 7 3 0 
k- * 5 5 
2- 3 2 6 














_ High Achieving Group 
— Low Achieving Group 
Fig. 19.- Frequency polygon plotted from raw scores made on (My Health) 
SRA Junior Inventory by High Achieving and Low Achieving Group 
95 
Results of the SRA Junior Inventory (Getting Along with Other People).— 
Statistical data derived from raw scores made on Getting Along with Other 
People Component by the high achieving group, and the low achieving group 
are presented in Table U5. As indicated in the table, the mean score for 
the high achieving group is 1.80 points: greater than the mean score for the 
low achieving group. This difference between means, when checked by the 
Mt" test, reveals an insignificant difference. 
TABLE U5 
STATISTICAL DATA DERIVED EROM RAW SCORES MADE ON (GETTING ALONG WITH 
OTHER PEOPLE) SRA JUNIOR INVENTOR! BY HIGH ACHIEVING AND LOW 
ACHIEVING GROUP 
Group Mean S.D. S.E. MrM2 »t" 
High Achieving 3.90 .28 .08 
1-80 .28 
Low Achieving 2.10 3.55 .95 
Insignificant difference 
A frequency distribution of raw scores made by both groups is presented 
in Table U6. Figure 20, shows graphically the distribution of raw scores 




FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON (GETTING ALONG 
WITH OTHER PEOPLE) SRA JUNIOR INVENTORY FOR THE HIGH 
ACHIEVING AND LOW ACHIEVING GROUP 
Scores High Frequency Low Frequency 
18-19 1 0 
16-17 0 0 
lli-15 1 0 
12-13 0 1 
10-11 0 0 
8- 9 1 0 
6- 7 0 1 
U- 5 1 2 
2- 3 h 0 













  High Achieving Group 








requency polygon plotted from raw scores made on (Getting Along With Other 
eople) SRA Junior Inventory by High Achieving and Low Achieving Group 
98 
Results of the SRA Junior Inventory (About Me and School).— Statisti¬ 
cal results derived from raw scores made on About Me and School Component 
for the high achieving group, and the low achieving group are presented in 
Table 1*7» As indicated in the table, the mean score for the high achieving 
group is U.00 greater than the mean score for the low achieving group. This 
difference in means, as revealed by the "t” test, is statistically insigni¬ 
ficant. 
TABLE U7 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON (ABOUT ME AND SCHOOL) 
SRA JUNIOR INVENTORY FOR THE HIGH ACHIEVING GROUP AND LOW 
ACHIEVING GROUP 
Group Meaa S.D. S» £% M-j-Mg "t" 
High Achieving 5.80 5.22 l.Uo 
U.oo 2.33* 






A frequency distribution of raw scores is presented in Table H8, from 
raw scores made by both groups. Figure 21, gives a graphic presentation of 
the raw scores made by the two groups. The distribution shows two low 
achieving pupils scoring between the interval, 10-12 and four high 
achieving pupils scoring between the interval, 6-9 without overlapping of 




FREQUENCY DISTRIBUTION DERIVED FROM RAW SCORES MADE 
ON (ABOUT ME AND SCHOOL) SRA JUNIOR INVENTORY 
FOR THE HIGH ACHIEVING GROUP AND THE LOW 
ACHIEVING GROUP 
Scores High Frequency Low Frequency 
16-17 2 0 
lli-15 1 1 
12-13 0 1 
10-11 0 1 
8- 9 1 0 
6- 7 3 0 
U- 5 0 3 
2- 3 U 3 















Fig. 21.- Frequency polygon plotted from raw scores made on (About Me and 
School) SRA Junior Inventory for High Achieving and Low Achieving 
Group 
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Results of the SRA Junior Inventory (About Myself).— Data obtained 
from raw scores made by high achieving group and low achieving group on 
"About Myself" are presented in Table U9. The mean score for the high 
achieving group is 5» 20 points higher than the mean score for the low- 
achieving group. The obtained "t" of 2.09 indicates a significant difference 
between the two groups on About Myself Component. 
TABLE U9 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON (ABOUT MYSELF) SRA 
JUNIOR INVENTORY BY THE HIGH ACHIEVING GROUP AND THE LOW ACHIEV¬ 
ING GROUP 
Group Mean S.D. S.E. M1-M2 "t" 
High Achieving 8.80 7.72 2.06 
5.20 2.09* 
Low Achieving 3.60 5.20 1.37 
Significant difference 
Table $0, gives a frequency distribution for raw scores made on About 
Myself Component by the two groups. Figure 22, shows graphically the 
distribution of scores. There was overlapping manifested between the 
interval, 0-7 with ten high achieving pupils and thirteen low achieving 
pupils. There was additional overlapping manifested between the interval, 
12-15 with three high achieving pupils and one low achieving pupil. 
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TABLE 50 
FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON (ABOUT MYSELF) 
SRA JUNIOR INVENTORY BY HIGH ACHIEVING AND LOW ACHIEV¬ 
ING PUPILS 
Scores High Frequency Low Frequency 
21-25 2 0 
22-23 0 0 
20-21 0 0 
18-19 0 1 
16-17 0 0 
1U-15 2 1 
12-13 1 0 
10-11 0 0 
8- 9 1 0 
6- 7 1 1 
U- 5 5 2 
2- 3 l 1 















Fig. 22.- Frequency polygon plotted from raw scores made on (About Myself) SRA 
Junior Inventory for High Achieving and Low Achieving Group 
Results of the SRA Junior Inventory (About Me and My Home)»— Data 
derived from raw scores made on About Me and My Home Component for the high 
achieving group, and the low achieving group are presented in Table 3l. 
The table indicates that the mean score for the high achieving group is U.00 
greater then the mean score for the low achieving group. This difference 
in means reveals a Ht" of 2.33 which is significant. 
TABLE $1 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON (ABOUT ME AND MY HOME) 
SRA JUNIOR INVENTORY BY THE HIGH ACHIEVING GROUP AND THE LOW 
ACHIEVING GROUP 
Group Mean S.D. S.E. Mrt »t" 
High Achieving 3.70 6.20 1.66 
U.oo 




As indicated in Table 32 and Figure 23, there was slight overlapping 
between the interval, 0-7• There were no pupils in the low achieving group 
scoring above this interval. Between the interval, 8-23, there were three 
high achieving pupils without overlapping of scores by both groups. 
TABLE £2 
FREQUENCY DISTRIBUTION OF RAW SCORES MADE ON (ABOUT ME AND MY 
HOME) SRA JUNIOR INVENTORY BY HIGH ACHIEVING AND LOW 
ACHIEVING PUPILS 
Scores High Frequency Low Frequency 
22-23 1 0 
20-21 0 0 
18-19 0 0 
16-17 0 0 
lli-15 1 0 
12-13 1 0 
10-11 0 0 
8- 9 0 0 
6- 7 1 1 
li- 5 a 1 
2- 3 3 5 















Fig. 23.- Frequency polygon plotted from raw scores made on (About Me and 
My Home) SRA Junior Inventory for the High Achieving and Low 
Achieving Group 
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Results of the SRA Junior Inventory (Comparison of Problems with 
Norms)»-- Data derived from a comparison of mean scores made by the high 
achieving and low achieving group with percentile ranks on different component 
of the SRA Junior Inventory. As indicated in Table 53* a percentile rank of 66 
on About Me and School is the lowest reported for the high achieving group. 
TABLE 53 
A COMPARISON OF THE MEAN SCORES MADE BY THE HIGH ACHIEVING AND LOW 
ACHIEVING GROUP ON DIFFERENT AREAS OF THE SRA JUNIOR INVENTORY 
WITH PERCENTILE RANKS FOR TEST NORMS 
AREA 









My Health 7.U0 7U U.13 55 
Getting Along With Other 
People 3.90 70 2.10 5l 
About Me and My School 5.80 66 U.io 1*9 
About Myself 8.80 78 3.60 5o 
About Me and My Home 5.70 79 1.70 h7 
This means that the high achieving group checked 66 per cent more problems; 
than the subjects used in the test norms. The highest percentile rank 
reported for the high achieving group is in the area* About Me and My home 
with a percentile rank of 79. 
The lowest percentile rank reported for the low achieving group is in 
the area* About Me and My Home with a percentile rank of U7» indicating 
that 53 per cent of the subjects used in the standardized samples scored 
above this group. A percentile rank of 55 in the area! My Health is the 
highest rank indicated by the low achieving group. 
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The lowest percentile rank received by the high achieving group in any 
area is 11 percentile points higher than the highest percentile rank made 
by the low achieving group in any area. 
Results of the SRA Junior Inventory (Total Problem Area).— Data derived 
from raw scores made on Total Problem Area by the high achieving group and 
low achieving group are presented in Table 5U. As indicated by the table, the 
mean score for the high achieving group is 1^.90 points greater than the 
mean score for the low achieving group. The obtained "t" reveals an insigni¬ 
ficant difference between the number of total problems checked by the high 
achieving group and the low achieving group for all problem areas. 
TABLE 5U 
STATISTICAL DATA DERIVED FROM RAW SCORES MADE ON (TOTAL PROBLEM AREA) 
SRA JUNIOR INVENTORY FOR THE HIGH ACHIEVING GROUP AND THE LOW 
ACHIEVING GROUP 
Group Mean S.D. SftË* M1-M2 "t" 




Low Achieving 15.60 17.11 U.57 
Insignificant difference 
As indicated by Table 55, and Figure 2U, there appeared to be slight 




FREQUENCY DISTRIBUTION OF TOTAL PROBLEMS CHECKED BY HIGH ACHIEV¬ 
ING AND LOW ACHIEVING GROUP ON THE SRA JUNIOR INVENTORY 
Scores High Frequency Lew Frequency 
100-109 1 0 
90- 99 1 0 
80- 89 0 0 
70- 79 0 0 
60- 69 1 1 
50- 59 0 1 
IP- 1*9 0 0 
30- 39 3 0 
20- 29 1 1 
10— 19 5 1* 













Fig. 24.- Frequency polygon plotted from raw scores on Total Problems checked by 






From a total of 223 items found in the SRA Junior Inventory, 163 
different items with a frequency of 473 were checked by the high achieving 
group. The low achieving group checked 119 different items with a frequency 
of 234» Items frequently checked within the five problem areas in the 
Inventory by the high achieving group were in the areas; "About Myself," 132; 
"My Health," 111. For the low achieving group, the largest number of items 
frequently checked were in the areas: "My Health," 62; "About Me and My 
School," 61. The least items frequently checked by the high achieving 
group were in the area; "Getting Along with Other People," 58. The least 
items frequently checked by the low achieving group were in the area: "About 
Me and My Home," 25. 
TABLE 56 
A SUMMARY OF THE TOTAL NUMBER OF DIFFERENT PROBLEMS WITHIN EACH PROBLEM 
AREA CHECKED BY THE HIGH ACHIEVING AND LOW ACHIEVING GROUP ON THE 
SRA JUNIOR INVENTORY 
PROBLEM AREA 









My Health 34 111 26 62 
Getting Along With 
Other People 27 58 22 32 
About Me and My School 33 87 28 61 
About Myself 39 132 28 54 
About Me and My Home 30 85 15 25 
Total 163 473 119 234 
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Results of foia^lations Between Test.— There were two major objectives 
in the treatment of the data involved in this research, to witî l) to 
determine the significant differences, if any, between the fiteen high 
achieving and low achieving pupils in personality, intelligence, and problems 
and 2) to determine the degree of correlation between the scores obtained by 
the subjects on the personality test, the intelligence test, and the problem 
inventory used to gather data in this study. 
This section of the report will, therefore, present a series of thirty 
correlations as derived from the test scores on selected major components 
of the Intelligence Test with the Personality Test, the intelligence Test 
with the Problem Inventory, and the Personality Test with the Problem 
Inventory. The correlations which are found to be present are presented 
in Tables 57-65 that follow. 
Correlation Between (Personal Adjustment) California Test of Personality 
and (Major Factors) California Test of Mental Maturity.— Statistical data 
derived from the results of correlations between (Personal Adjustment) 
California Test of Personality, and (Major Factors) California Test of 
Mental Maturity, for the high achieving group and low achieving group are 
presented in Tables 57 and 59» respectively. 
As indicated in Table 57, significant relationship for the high achieving 
group are indicated between Personal Adjustment and (l) Logical Reasoning, 
(2) Verbal Reasoning. The obtained "t’s" for Personal Adjustment and (l) 
Spatial Relationship, (2) Numerical Reasoning revealed insignificant 
relationship. 
Table 58, gives statistical data derived from correlation results between 
Personal Adjustment and Major Mental Factors, for the low achieving group. 
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TABLE 57 
STATISTICAL DATA OBTAINED FROM THE RESULTS OF CORRELATIONS BETWEEN 
(PERSONAL ADJUSTMENT) CALIFORNIA TEST OF PERSONALITY AND 
(MAJOR FACTORS) CALIFORNIA TEST OF MENTAL MATURITY 
FOR THE HIGH ACHIEVING GROUP 
Variables N nrir Obtained "t” 
Personal Adjustment and 
Spatial Relationship 15 .02 
** 
.05 
Personal Adjustment and 
Logical Reasoning 15 .55 2.1+0* 
Personal Adjustment and 
Numerical Reasoning 15 •U9 2.03** 
Personal Adjustment and 






STATISTICAL DATA OBTAINED FROM CORRELATIONS BETWEEN (PERSONAL ADJUSTMENT) 
CALIFORNIA TEST OF PERSONALITY AND (MAJOR FACTORS) CALIFORNIA TEST 
OF MENTAL MATURITY FOR LOW ACHIEVING GROUP 
Variables N Mr!t Obtained 
"t" 
Personal Adjustment and Spatial Relationship 
Personal Adjustment and Logical Reasoning 
Personal Adjustment and Numerical Reasoning 
















The correlations obtained between Personal Adjustment, and l) Spatial 
Relationship, 2) Logical Reasoning, 3) Numerical Reasoning, U) Verbal 
Reasoning revealed insignificant relationships. 
Correlations Between (Social Adjustment) California Test of Personality 
and (Major Factors) California Test of Mental Maturity.—- Statistical data 
derived from the results of correlations between Social Adjustment and Major 
Mental Factors for the high achieving group and the low achieving group are 
presented in Tables 59 and 60, f^aapectively. 
In Table 59, correlation results between Social Adjustment and Major 
Mental Factors for the high achieving group reveal insignificant relationship 
between Social Adjustment and l) Spatial Relationsip, 2) Logical Reasoning, 
3) Numerical Reasoning. There is a significant relationship between Social 
Adjustment and Verbal Reasoning for the high achieving group. 
TABLE 59 
STATISTICAL DATA OBTAINED FROM CORRELATIONS BETWEEN (SOCIAL ADJUSTMENT) 
CALIFORNIA TEST OF PERSONALITY AND (MAJOR FACTORS) CALIFORNIA TEST 
OF MENTAL MATURITY FOR THE HIGH ACHIEVING GROUP 
Variables • N nr« Obtained 
•»t" 
Social Adjustment and 
Spatial Relationship 15 .06 
-K-fr 
.20 
Social Adjustment and 
Logical Reasoning 15 •U7 1.93** 
Social Adjustment and 
Numerical Reasoning 15 .37 1.U2** 
Social Adjustment and 





As indicated in Table 60, the relationships between Social Adjustment 
and l) Spatial Relationship, 2) Logical Reasoning, 3) Numerical Reasoning, 
U) Verbal Reasoning, are insignificant for the low achieving group. 
TABLE 60 
STATISTICAL DATA OBTAINED FROM CORRELATIONS BETWEEN (SOCIAL ADJUSTMENT) 
CALIFORNIA TEST OF PERSONALITY AND (MAJOR FACTORS) CALIFORNIA 
TEST OF MENTAL MATURITY FOR THE LOW ACHIEVING GROUP 
Variables N nrtt Obtained "t" 
Social Adjustment and •iKfr 
Spatial Relationship 15 -.25 .91 
Social Adjustment and ■iH* 
Logical Reasoning 15 .12 .UU 
Social Adjustment and -îHf- 
Numerical Reasoning 15 -.05 .17 
Social Adjustment and 
Verbal Reasoning 15 -.35 1.33 
Insignificant 
Correlations Between (Total Adjustment) California Test of Personality and 
(Major Factors) California Test of Mental Maturity.— Statistical data 
derived from the correlation between Total Adjustment and Major Mental 
Factors for the high achieving group and low achieving group are presented 
in Tables 61 and 62, respectively. 
As indicated in Table 61, the correlation between Total Personality and 
Verbal Reasoning, indicates a significant relationship. The correlations 
are insignificant between Total Adjustment and l) Spatial Relationships, 
2) Logical Reasoning, 3) Numerical Reasoning for the high achieving group. 
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TABLE 61 
STATISTICAL LATA OBTAINED FROM CORRELATIONS BETWEEN (TOTAL ADJUSTMENT) 
CALIFORNIA TEST OF PERSONALITY AND (MAJOR FACTORS) CALIFORNIA 
TEST OF MENTAL MATURITY FOR THE HIGH ACHIEVING GROUP 
Variables 
> 
N Wj.ll Obtained 
"t" 
Total Adjustment and 
Spatial Relationship 15 •h9 2.OU 
Total Adjustment and -JBt- 
Logical Reasoning 15 .1*8 1.99 
Total Adjustment and 
Numerical Reasoning 15 •hk 1.78 
Total Adjustment and 




Table 62, indicates the correlation results obtained between Total 
Adjustment and Major Mental Factors for the low achieving group. 
TABLE 62 
STATISTICAL DATA OBTAINED FROM CORRELATIONS BETWEEN (TOTAL ADJUSTMENT) 
CALIFORNIA TEST OF PERSONALITY AND (MAJOR FACTORS) CALIFORNIA 
TEST OF MENTAL MATURITY FOR THE LOW ACHIEVING GROUP 
Variables Hj.fl Obtained "tM 
Total Adjustment and Spatial Relationship 15 -.25 
*«■ 
Total Adjustment and Logical Reasoning 15 -.17 •63^ 
Total Adjustment and Numerical Reasoning 15 -.22 .83^ 
Total Adjustment and Verbal Reasoning 15 -.26 .96 
Insignificant 
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Correlation Between (Total Adjustment) California Test of Personality 
and (Total Mental Factors) California Test of Mental Maturity»— Statistical 
data derived from the correlations between Total Adjustment and Total Mental 
Factors for the high achieving group, and for the low achieving group are 
presented in Table 63. As indicated in the table, the relationship between 
Total Adjustment and Total Mental Factors for the high achieving group is 
statistically significant. The coefficient of correlation revealed by the 
low achieving group between Total Adjustment and Total Mental Factors is 
insignificant. 
TABLE 63 
STATISTICAL DATA DERIVED FROM CORRELATIONS BETWEEN (TOTAL ADJUSTMENT) 
CALIFORNIA TEST OF PERSONALITY AND (TOTAL MENTAL FACTORS) 
CALIFORNIA TEST OF MENTAL MATURITY FOR THE HIGH 
ACHIEVING AND LOW ACHIEVING GROUP 
Group N nrit »t" 
High Achieving 15 -.86 6.02 






Correlations Between (Total Problems) SRA Junior Inventory and (Total 
Mental Factors) California Test of Mental Maturity.— Statistical data 
derived from correlations between Total Problems and Total Mental Factors 
for the high achieving group and low achieving group are presented in 
Table 6U. As revealed in the table, the correlation obtained by the high 
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achieving group between Total Problems and Total Mental Factors indicates 
a significant relationship. The correlation between Total Problems and 
Total Mental Factors for the low achieving group is statistically insigni¬ 
ficant. 
TABLE 6U 
STATISTICAL DATA DERIVED FROM CORRELATIONS BETWEEN (TOTAL PROBLEMS) 
SRA JUNIOR INVENTORY AND (TOTAL MENTAL FACTORS) CALIFORNIA TEST 
OF MENTAL MATURITY FOR THE HIGH ACHIEVING GROUP AND LOW 
ACHIEVING GROUP 
Group N nr« »t" 
High Achieving 15 -.76 
\ - "ft 
U.20 
Low Achieving 15 .02 .13** 
Significant 
^Insignificant 
Correlation Results Between (Total Adjustment) California Test of Person¬ 
ality and (Total Problems) SRA Junior Inventory.— Data derived from the 
correlations between Total Adjustment and Total Problems for the high achiev¬ 
ing and low achieving group are presented in Table 65. For the high achiev¬ 
ing group, the obtained "t" value of 3*66 indicates a significant correlation 
between Total Adjustment and Total Problems. The correlation between Total 
Adjustment and Total Mental Factors for the low achieving group is insigni¬ 
ficant. 
Differences Between Correlations.— Statistical data derived from the 
differences between correlations of (Total Mental Factors) Intelligence Test, 
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TABLE 65 
STATISTICAL DATA DERIVED FROM CORRELATIONS BETWEEN (TOTAL ADJUSTMENT) 
CALIFORNIA TEST OF PERSONALITY AND (TOTAL PROBLEMS) SRA 
JUNIOR INVENTORY FOR THE HIGH ACHIEVING AND LOW 
ACHIEVING GROUP 
Group N »ir« »t" 
High Achieving 15 .71 3.66* 





(Total Adjustment) Personality Test, and (Total Problems) SRA Junior Inven¬ 
tory, for the high achieving group and the low achieving group are presented 
in Tables 66, 67, and 68. The differences in correlations for the two 
groups are discussed under the following captions: l) Results of the Differ¬ 
ence Between Total Adjustment and Total Problems, 2) Results of Difference 
Between Total Mental Factors and Total Adjustment, and 3) the Results of 
Difference Between Total Problems and Total Mental Factors. 
Results of the Difference Between Total Adjustment and Total Problems.— 
The difference obtained between the "r’s" for Total Adjustment and Total 
Problems for the high achieving group and the low achieving group are pre¬ 
sented in Table 66. As indicated by the table, the high achieving group 
has a "z" score .96 points greater than the "z” score made by the low 
achieving group. The Mt" test reveals a significant difference between the 
correlations for the high achieving group and low achieving group on Total 
Adjustment and Total Problems. 
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TABLE 66 
STATISTICAL DIFFERENCES OBTAINED BETWEEN CORRELATIONS MADE BY HIGH 
ACHIEVING GROUP AND LOW ACHIEVING GROUP ON (TOTAL ADJUSTMENT) 
CALIFORNIA TEST OF PERSONALITY AND (TOTAL PROBLEMS) SRA 
JUNIOR INVENTORY 
VARIABLES HIGH ACHIEVING LOW ACHIEVING 









• 1 .33 .10 2.1+0* 
Significant 
Results of Difference Between Total Mental Factors and Total Adjustment»— 
Results of the difference derived from correlations made by high achieving 
group and low achieving group between the (Total Mental Factors) California 
Test of Mental Maturity, and (Total Adjustment) California Test of Personality, 
are presented in Table 67. 
TABLE 67 
STATISTICAL DIFFERENCES OBTAINED BETWEEN CORRELATIONS MADE BY HIGH 
ACHIEVING GROUP AND LOW ACHIEVING GROUP ON (TOTAL MENTAL FAC¬ 
TORS) CALIFORNIA TEST OF MENTAL MATURITY AND (TOTAL 
ADJUSTMENT) CALIFORNIA TEST OF PERSONALITY 
VARIABLES 
HIGH ACHIEVING LOW ACHIEVING 
iirii " z" ll-pll "z" SEDz »»t" 
Total Mental Factors 
and 
Total Adjustment 
.71 .89 -.23 .23 .Uo 




As indicated in the table, the high achieving group has a "zM score .66 
points greater than the ”z" score for the low achieving group, with a 
standard error of the difference between "z 's" being .U0. As revealed by 
the "t", the difference between the correlations obtained by the two groups 
on Total Mental Factors and Total Adjustment is insignificant. 
Results of Difference Between Total Problems and Total Mental Factors.-- 
Results of the difference derived from correlations made by high achieving 
group and low achieving group between (Total Problems) SRA Junior Inventory, 
and (Total Mental Factors) California Test of Mental Maturity, are presented 
in Table 68. 
TABLE 68 
STATISTICAL DIFFERENCE DERIVED FROM CORRELATIONS MADE BY HIGH ACHIEVING 
GROUP AND LOW ACHIEVING GROUP BETWEEN (TOTAL PROBLEMS) SRA JUNIOR 
INVENTORY AND (TOTAL MENTAL FACTORS) CALI¬ 
FORNIA TEST OF MENTAL MATURITY 
VARIABLES 
HIGH ACHIEVING LOW ACHIEVING 
ttj.it "a" »z" SEDz "t" 
Total Problems and 
Total Mental Factors -.76 1.00 .oU .ou .Uo 2.U0 
* 
Significant 
The "z" score obtained by the high achieving group is .96 points greater 
than the "z" score for the low achieving group. The standard error of the 
difference in "z" is ,U0. As indicated by the "t" ratio, the difference 
between the correlations obtained by the high achieving group and low 
achieving group is statistically significant. 
CHAPTER IV 
SUMMARY AMD CONCLUSIONS 
Problem, Porposes and Methodology»—» The problem in this study was to 
compare the intelligence* personality traits* and prevalent problems of a 
group of fourth, fifth, and sixth grade pupils of the Atlanta University 
Laboratory School* Atlanta* Georgia who scored above and below one standard 
deviation from the mean in achievement* 
The major purpose of the study was to compare and contrast the mental 
development, personality traits, and prevalent problems of the two groups* 
The specific purposes of this study were as follows: 
1* To identify the high achieving and low achieving pupils from 
achievement test results* 
2* To describe overlapping of the distribution of raw scores made by 
the high achieving and low achieving group* 
3* To determine the prevalent problems common to each group* 
U. To determine the prevalent problems common to both groups. 
5. To determine the difference, if any, in personality traits of the 
high achieving group and the low achieving group 
6* To determine the difference, if any* in intelligence between the 
high achieving group and the low achieving group. 
7* To determine the difference* if any, in prevalent problems common 
to the high achieving group and the low achieving group. 
8* To determine the relationship between intelligence and personality 
for the high achieving group* 
9* To determine the relationship between intelligence and personality 
for the low achieving group. 
10. To determine the relationship between intelligence and prevalent 
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problems for the high achieving group* 
11* To determine the relationship between intelligence and prevalent 
problems for the loir achieving group. 
12* To determine the relationship between personality and prevalent 
problems for the high achieving group. 
13* To determine the relationship between personality and prevalent 
problems for the low achieving group* 
Hi* To determine the difference, if any, between the "r's" for the 
high achieving group and the low achieving group obtained between 
personality and prevalent problems, between intelligence and pre¬ 
valent problems, between intelligence and personality. 
The following terms used in this study have the meanings indicated 
below î 
1. "High Achieving" group referred to those pupils who scored above 
one standard deviation from the mean on the California Achievement 
Test* 
2* "Low Achieving" group referred to those pupils who scored below 
one standard deviation from the mean on the California Achievement 
Test* 
3» "Achievement" as used in this study referred to those traits 
measured by the California Achievement Test* 
U* "Intelligence" referred to those traits measured by the California 
Test of Mental Maturity. 
5. "Personality" referred to those traits measured by the California 
Test of Personality. 
6* "Prevalent Problems" as used in this study referred to the charac¬ 
teristics of distracting behavior, as listed in the respective 
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items on the SRA Junior Inventory» 
The study was made at the Atlanta University Laboratory School, Atlanta, 
Georgia, during the academic year 195U-55» Subjects used in the study 
were regularly attending members of the fourth, fifth, and sixth grades» 
There were fifteen high achieving pupils, and fifteen low achieving 
pupils. 
The Normative-Survey Method of research was employed with reference 
to the use of standardized tests. The tests used in this study were: 
California Achievement Test (Form BB)« 1951} California Shoft-Form Mental 
Maturity Test (form S), 1950} California Test of Personality (Form AA), 
1953} and the SRA Junior Inventory (Form A), 1951» 
Statistical treatment was employed to the test scores for the inter¬ 
pretation of data required for the conduct of this research» 
The criterion for reliability was determined by the application of 
Fisher's "t" designed for the computation of differences when samples are 
small. For determining significant differences between means, a "t" of 
2.04, at the five per cent level of confidence, was required. The signi¬ 
ficance of a coefficient of correlation was set at the five per cent 
level of confidence with thirteen degrees of freedom and a required "t" 
value of 2.16. In determining the significant differencés between 
coefficients of correlation, a required "t" of 2.17, with twelve degrees 
of freedom was considered significant at the five per cent level of con¬ 
fidence and gave evidence to reject the null hypothesis. 
Summary of Related Literature.— The literature described in the survey 
presented conflicting theories regarding intelligence and personality. 
Several investigators have given recognition to the importance of intelli¬ 
gence and personality as they are related to achievement. It was observed 
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that the exact nature of intelligence is unknown, but can be measured 
to some degree quantitatively according to the number of tasks an indi¬ 
vidual can perform. 
It was also revealed from the literature that personality is the sum 
total of the traits and characteristics of an individual. Many of the 
problems of children arise from the difficulties they have in adjusting 
to that which is expected of them within their culture, giving incentive 
for maladjustments. 
Related studies, on a whole, revealed that the child whose intellectual 
development is above average is generally above the average in health, 
special aptitude, size, and sociability. The correlation between academic 
achievement and intelligence is high; however personality and intelligence 
is available. 
Findings»— The statistical results from the California Test of Mental 
Maturity revealed a marked difference between the two groups in Language 
Factors, Non-Language Factors, and Total Language Factors in favor of the 
high achieving group. In addition, the Intelligence Quotients obtained 
by the two groups on the Major Factors of the California Test of Mental 
Maturity revealed a significant difference in favor of the high achieving 
group. 
Results from the California Test of Personality gave evidence of 
differences between the two groups in "Social Adjustment" and "Total 
Adjustment" in favor of the high achieving group. All Components in the 
Social Adjustment Section, except "Social Skills" and "School Relations" 
revealed a significant difference. Components comprising the Personal 
Adjustment Section revealed insignificant differences between the two groups. 
The raw scores obtained from the number of problems checked by both 
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groups on the SRA Junior Inventory revealed a difference in "About Me 
and My Home" and "About Myself." There were no significant differences 
obtained between the two groups in "About Myself," "Getting Along with 
Other People," and "About Me and School," The Total Problems checked 
on the SRA Junior Inventory by the high achieving group and the low 
achieving group showed insignificant differences. 
from the summary of item frequency for each area, on the SRA Junior 
Inventory, the rank order of problem areas checked by the high achieving 
group were: "About Myself," "My Health," "About Me and My School," and 
"Getting Along with Other People." For the low achieving group, the 
rank order was: "My Health," "About Me and School," "About Myself," 
"Getting Along with Other People," and "About Me and My Home." 
Out of a total of 223 different items in the SRA Junior Inventory, 
163 items, with a frequency of U73 were identified by the high achieving 
group and 119 items, with a frequency of 23U were identified ty the low 
achieving group. 
The correlation between Total Adjustment on the California Test of 
Personality and Total Mental Factors on the California Test of Mental 
Maturity for the high achieving group was .71, with a "t" of 3*66 which 
was significant. Significant correlations were revealed between Personal 
Adjustment and l) Logical Reasoning, 2) Verbal Reasoning for the high 
achieving group. Between Social Adjustment and Verbal Reasoning, a signi¬ 
ficant relationship was obtained. The correlation obtained between Total 
Adjustment and Verbal Reasoning was significant. 
For the low achieving group, the correlation between Total Adjustment 
and Total Mental Factors revealed an "r" of -,22m with a "t" of .88 which 
was insignificant. Correlations obtained between Components on the 
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California Test of Mental Maturity were insignificant. 
The correlation between (Total Problems) SRA Junior Inventory and 
(Total Adjustment) California Test of Personality for the high achieving 
group was -.75* with a "t” of U.20 which was significant. For the low 
achieving group, the correlation between Total Problems and Total Adjust¬ 
ment was insignificant. 
Relationship obtained between (Total Mental Factors) California Test 
of Mental Maturity and (Total Problems) SRA Junior Inventory revealed 
an "r" of -.86, with a "t" of 6.02 which was significant for the high 
achieving group. The obtained "rn between Total Mental Factors and 
Total Problems for the low achieving group showed insignificant relation¬ 
ship. 
The difference obtained between the correlations made between (Total 
Adjustment) California Test of Personality and (Total Problems) SRA Junior 
Inventory by both groups was significant. There was also a significant 
difference obtained between the correlations made by both groups between 
(Total Problems) SRA Junior Inventory and (Total Mental Factors) Cali¬ 
fornia Test of Mental Maturity. 
Conclusions. — The findings from an analysis and interpretation of 
the data involved in this research suggested the conclusions which follow: 
1. There were fifteen pupils in the low achieving group who were 
achieving below the local and test norms, and fifteen pupils in 
the high achieving group achieving above the local and test norms. 
2. Overlapping was manifested in many aspects of personality, intelli¬ 
gence, and prevalent problems, indicating quantitative differences 
in various traits associated with pupils within both groups. 
3. The high achieving pupils were more concerned over feelings of 
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insecurity and home membership, than the low achieving pupils* 
U* Both groups were concerned with their health, school relations, 
and interpersonal relations* 
!?• The high achieving group was found to be superior to the low 
achieving group in their adjustment to life situations* 
6. The high achieving group was superior to the low achieving group 
in intelligence. 
7* Total problems for both groups appear to suggest that the two 
groups are equally plagued by the same problems. However, an 
analysis of individual problem areas revealed that the high 
achieving group focused more attention upon home membership and 
feelings of insecurity then the low achieving group* 
8. There was a significant positive relationship between intelligence 
and personality for the high achieving group* 
9. There was no significant relationship between personality and 
intelligence for the low achieving group* 
10. An inverse relationship was found between intelligence and prevalent 
problems for the high achieving group* 
11. There was no relationship between intelligence and prevalent problems 
for the low achieving group* 
12* A negative relationship was found between personality adjustment 
and total number of problems checked by the high achieving group. 
13* There was no relationship between personality adjustment and total 
problems checked by the low achieving group* 
III. A significant difference was found between the correlations for 
both groups between personality adjustment and total problems 
checked. Correlations for both groups between total problems checked 
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and Intelligence were significant. 
Implication». — The implications stemming from the findings of this 
research are as follows * 
The average intelligence quotient and the low achievement for the low 
achieving group suggest a need for motivation in the teaching-learning 
situation, if a reasonable and justified achievement level is to be 
expected and obtained. The maladjustment manifested by this group may be 
a contributing factor to their present level of achievement and appears 
to suggest a need for the school to foster a kind of growth which, through 
its nature, will lead to personal and social satisfaction. 
The attitude of the two groups concerning their health implies a need 
for the teachers to organize their subject matter for units or topics so 
as to relate the curriculum to problems experienced by the pupils. It 
further implies that additional information concerning the health problems 
of these pupils should be considered and evaluated for possible need of 
medical attention. 
The frequency of problems checked by the high achieving group associated 
with feelings of insecurity and home membership indicates a need on the 
part of teachers and parents to cooperate for better understanding of 
children's problems. 
Wide differences between the two groups in intelligence implies a need 
for attention to be given to activities and experiences of individual 
pupils within the two groups. The learning experiences should be inter¬ 
esting and geared to the level and capacity of the pupils, so as to 
maintain interest and incite motivation. 
Recommendations.— The interpretation of the findings together with 
the implications suggest these recommendations: 
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The administration of the Atlanta University Laboratory School, 
Atlanta, Georgia should give serious consideration to the formulation of 
an array of learning experiences adaptable to the varied levels of abili¬ 
ties within each group* Individual attention should be given to the Ion- 
achieving pupils, so as to maintain their interest and take advantage of 
maximum pupil motivation. 
Immediate attention should be given to the development of interpersonal 
relations within the classroom units and in extra-cur ri exila activities 
for the low achieving pupils. The teacher may encourage these pupils to 
participate in more group activities of special interest to them. 
Objective and efficient techniques should be considered for gathering 
information about the natxire of the needs and problems of these pupils, 
and the curricular program should be designed to assist the pupils in 
resolving their problems. Once these problems have been identified, every 
effort should be made to secure the needed cooperation and increase the 
efficiency of parents and teachers associated with the school to promote 
better understanding of these children's problems. 
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APPENDIX 
Elementary • ? " * D-E l • form BB 
California Achievement Tests 
Complete Battery 
READING — ARITHMETIC — LANGUAGE 
(Formerly Progressive Achievement Tests — Elementary Battery) 
DEVISED BY ERNEST W. TIEGS AND WILLIS W. CLARK 
Reading 
. 
INSTRUCTIONS TO STUDENTS: 
This is o reoding test. In taking it you will show how many words you know and how well 
you understand what you read. No one con do the whole test correctly, but you should 
answer as many items as you can. Work as fast as you can without making mistakes. 
DO NOT WRITE OR MARK ON THIS TEST BOOKLET UNLESS TOLD TO DO SO BY THE EXAMINER. 
PUBLISHED BY CALIFORNIA TEST BUREAU-5916 HOLLYWOOD BOULEVARD - LOS ANGELES 28, CALIFORNIA 
BRANCH OFFICES : MADISON, WISC.; NEW CUMBERLAND, PA. - COPYRIGHT 1950 BY CALIFORNIA TEST BUREAU - PRINTED IN U. S. A. 
90765432 
DIRECTIONS: If two words ore the same or mean the same, mark S as you are told. If they 
are different or mean different things, mark D. 
Correct Test Correct Answer 
Booklet Mark Sheet Mark 
SAMPLE: A. dog  dog dog S -dog 
S D 
A ! il 
S D 
SAMPLE: B. boy  girl boy girl B ;| | 




























10. shriek  shrub 
11. ponder  poplar 
12. whither  weather 
13. forceps  forceps 
14. manipulation manifestation 
15. interpellation interpolation 
16. WARRIOR  WARRIOR 
17. PLAINT  PLAIT 
18. PLEASANT  PLEASANT 
19. HEMORRHAGE  HEMISPHERE 
20. subterranean  SUBTERRANEAN 
21. PINK  PICK 
22. THROUGH  thorough 
23. vaccination  VOCIFERATION 
24. straighten  straighten 
25. miraculous  
Page 3 
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STOP NOW WAIT FOR FURTHER INSTRUCTIONS See. A Score (number right) 
DI RECTIONS : Look at the words which are given on the lower part of this page. Each line 
is numbered and each word has a smaller number, 1 2' or ! in front of it. There are four 
words on each line. The examiner will pronounce one word from each line. You are to mark 








SAMPLE: C. 1 cow 2 horse 3 dog 4 goat 
In this sample the word is dog, 
so the 3 is marked. 
c 
1 2 3 4 
1 1! 
SAMPLE: D. 1 run 2 jump 3 throw 4 swing 
You are to mark the number of 
the word that was pronounced. 
It is number 4. 
D D 
1 2 3 4 
1! 1 
TEST 1 — SECTION B 
J Mark as you have been told the number of the word pronounced. 
26. 1 this 2 tree 3 my 4 ball 26 
27. 1 grand 2 growl 3 grunt 4 great 27 
28. 1 wrath 2 wreck 3 wrist 4 write 28 
29. 1 Tuesday 2 Wednesday 3 Thursday 4 Monday 29 
30. 1 singeing 2 moulting 3 chattering 4 singing 30 
31. 1 June 2 January 3 July 
4 August 31 
32. 1 thoroughfare 2 throughout 3 through 4 thought 3 2 
33. 1 practice 2 precious 3 prairie 4 practical 3.3 
34. 1 warship 2 watch 3 wanness 4 warrant 3 4 
35. 1 electrocute 2 efficient 3 elimination 4 elasticity 3 5 
36. 1 premium 2 political 3 public 4 primary 3 6 
37. 1 blizzard 2 blight 3 bluster 4 blotch 3 7 
38. 1 associate 2 acquire 3 avenue 4 arrival 3 8 
39. 1 YIELD 2 YOUNG 3 YACHT 4 YAM 3 9 
40. i WHARF 2 WHISTLE 3 wholesale 4 whirl 4 0 
41. 1 recipe 2 recital 3 regime 4 receipt 41 
42. 1 carnival 2 contagious 3 cautious 4 cafeteria 42 
43. 1 MASSACRE 2 menagerie 3 material 4 maximum 43 
44. 1 chauffeur 2 chloroform 3 chapeau 4 charlatan 44 




BB ■H STOP 
NOW WAIT FOR ■ 
FURTHER INSTRUCTIONS ^ 
Sec. B Score 
(number right)    
DIRECTIONS: Mark as you are told the number of the word that means the opposite or 
about the opposite of the first word. 
Correct Test Correct Answer 
Booklet Mark Sheet Mark 
SAMPLE: E. little 1 blue 2 run 3 big 4rich 3 E 12 3 4 
E 1! Il ! i; 
TEST 1 — SECTION C 
46. high 1 crooked 2 low 3 lost 4 end 46 
47. give 1 raw 2 bill 3 stem 4 receive 47 
48. cry 1 mind 2 laugh 3 family 4 add 48 
49. strong 1 brook 2 that 3 weak 4 sugar 49 
50. sweet 1 sour 2 hint 3 feature 4 swell 50 
51. youth 1 deal 2 cause 3 age 4 arrive 51 
52. hastily 1 hate 2 aid 3 love 4 leisurely 52 
53. safety 1 danger 2 alarm 3 refuse 4 hate 53 
54. attack 1 age 2 defense 3 warn 4 alarm 54 
55. below 1 love 2 cause 3 above 4 permit 5 5 
56. despair 1 grocery 2 demolish 3 orator 4 hope 5 6 
57. tame 1 wild 2 repeat 3 treat 4 spot 5 7 
58. solid 1 soldier 2 liquid 3 torrid 4 whistle 5 8 
59. east 1 under 2 ease 3 west 4 best 59 
60. aloud 1 bracelet 2 chirp 3 almond 4 silent 60 
61. dainty 1 assume 2 curtain 3 dairy 4 coarse 61 
62. inferior 1 conquest 2 invite 3 ideal 4 superior 62 
63. peril 1 safety 2 mental 3 remote 4 purse 63 
64. victor 1 statue 2 loser 3 treaty 4 wallet 64 
65. sad 1 mood 2 vocal 3 glad 4 sap 65 
66. unseen 1 notice 2 valor 3 unsteady 4 visible 66 
67. traitor 1 friend 2 weasel 3 young 4 tragic 67 
68. expensive 1 infect 2 excel 3 cheap 4 experiment 68 
Page 5 
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rTf'sn NOW WAIT FOR ■ 
D • \J 1 FURTHER INSTRUCTIONS H 
Sec. C Score j 
(number right 1   1 
r~  
DIRECTIONS: Mark as you are told the number of the word that means 
the same as the first word 
1 




SAMPLE: F. larere 1 pretty 2 run 3 bier 4 rich 3 F 
Correct Answer 
Sheet Mark 
12 3 4 
F i! il I II 
TEST 1 — SECTION D 
69. enemy 1 thicken 2 weigh 3 foe 4 subdue 6» 
70. promise 1 compact 2 pure 3 neutral 4 lovely 70 
71. lie 1 amateur 2 falsehood 3 denial 4 casual 71 
72. trade 1 merchant 2 vein 3 exchange 4 ideal 72 
73. hard 1 deed 2 hint 3 feature 4 solid 73 
74. wit 1 hail 2 fear 3 humor 4 ink 74 
75. calm 1 stucco 2 token 3 vanity 4 quiet 75 
76. industry 1 business 2 infantry 3 repent 4 outbreak 7 fi 
77. consent 1 love 2 permission 
3 alarm 4 cause 77 
78. speech 1 defend 2 feast 3 talk 4 cure 78 
79. prophet 1 mangle 2 obstruct 3 pleasant 
4 forecaster 79 
80. settlement 1 location 2 innocent 3 silent 4 wise 80 
81. hush 1 keen 2 quiet 3 mood / 
4 hurl 81 
82. freight 1 allow 2 easy 3 hurl 4 cargo 82 
83. physician 1 doctor 2 enemy 3 leisure 4 ugly 8 3 
84. magnificent 1 purchase 2 magician 3 impressive 4 stationary 84 
85. abolish 1 ocean 2 cry 3 destroy 4 high 85 
86. plenty 1 wonder 2 stem 3 friend 4 sufficient 86 
87. tray 1 container 2 land 3 brook 4 expect 87 
88. amuse 1 fertile 2 entertain 3 doubt 4 amount 88 
89. hatred 1 haul 2 nurse 3 pedal 4 enmity 89 
90. lecture 1 pulpit 2 rigor 3 sermon 4 ledge 90 
Page 6 
CER-BB 
HdüHÜ ÇTAD WAIT FOR j 1 Ur INSTRUCTIONS ■ 
See. D Score 
(number right).    
DIRECTIONS: Read the following direc¬ 
tions. Mark as you are told the number or 
letter of each correct answer. 
96. Mark the sixth letter of the last 
word in this sentence. 
e a n r t 96 
TEST 2 —SECTION E 
91. By crossing out two letters you 
can make count out of the word, 
country. Mark the number of 
the two letters which would be 
crossed out. 
i ry 2 ct 3 nu 4 cy 
97. Read the following names: 
Marie Arthur Richard Mary 
Mark the number which shows 
the first letter of the girls’ 
names. 
*A 2 M 3 R 
92. Find the name of the largest 
animal and mark its number. 
1 dog 2 rat 3 cow 4 sheep 
98. Read these numbers: 
634852190 
Mark the letter of the third 
number to the right of 8. 
a i b g eg d 3  98 
93. Some of the Roman numerals 
and their values are: 
IX=9 XIX=19 
XX=20 XXI=21 
Mark the letter of the Roman 
numeral for 20. 
a XIX » XX c IX 1XXI 
99. When two words are spoken as 
one, the shortened form is a 
contraction. The apostrophe 
denotes the missing letter; such 
as can not, can’t. Mark the 
number of the word meaning 
do not in the form of a con¬ 
traction. 
1 can’t 2 do not 
3 doesn’t 4 don’t  99 
94. Mark the number of the 
seventh word in this sentence. 
1 third 2 word 3 the 4 in 
100. The suffix ness is used to form 
nouns meaning state or qual¬ 
ity of being; such as sick, sick¬ 
ness. Mark the number of the 
word which has the suffix 
ness added to the word, white. 
95. Mark the letter which must be 
added to hors to make horse. 
i a s e 
1 sickness 2 ness 
3 whiteness 4 white 100 
STOP NOW WAIT FOR FURTHER INSTRUCTIONS 
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Sec. E Score 
(number right).. 
DIRECTIONS: Read the following direc¬ 
tions. Mark as you are told the number or 
letter of each correct answer. 
TEST 2 —SECTION F 
101. he preface is found in what 
part of a book? 
1 beginning 2 middle 3 end - .101 
102. The index is found in what 
part of a book? 
1 beginning 2 middle 3 end - .102 









If the above words were arranged 
alphabetically, 
103. elp would come next after 
1 bird 2 king 3 yard   103 
104. pail would come next after 
1 quiet jar king .104 
/ Look at the following and find the answers 
to items 105, 106, and 107. 
Table of Contents 
Chapter Page 
1. How Man Conquered the Wilderness 1 
2. Poultry and Eggs 19 
3. Transportation  43 
4. Why We Need Food 50 
5. The Nations of the Earth 71 
6. Communication 88 
7. Why.the World Works 100 
105. Mark the letter of the page 
which shows where “Transpor¬ 
tation” begins. 
a 1 b 19 «43 d50  105 
106. Mark the number which shows 
what story begins on page 88. 





107. Mark the number which shows 
to which chapter the material 
on page 38 belongs. 
1 2 3 4 5  107 
4 Look at this partial index and find the answers to 
items 108, 109, and 110. 
INDEX 
Ohio River, 134. 
Oil: In Iraq, 383; in Manchuria, 400; in Per¬ 
sia, 382; in plains, 56; in Rumania, 329; 
in Trans-Caucasian Regions, 377; in Yugo¬ 
slavia, 331. 
Oil cakes, what they are, 27. 
Oil seeds, in British East Africa, 355. 
Oklahoma : cattle in, 141 ; chief city of, 147 ; 
climate of, 132 ; cotton in, 137 ; oil in, 141 ; 
physical features of, 135 ; rank of, in agri¬ 
culture, 140; wheat in, 157. 
Olive pressing, in Albania, 333. 
Olives: in Africa, 349; in Anatolia, 376; in 
California, 190 ; in Greece, 332 ; in Italy, 337. 
108. Mark the letter which shows 
on what page information 
about the Ohio River will be 
found. 
a 8 b 134 c 7 d 337  108 
109. ark the letter which shows 
on what page information con¬ 
cerning oil in Rumania will be 
found. 
a 383 b 400 «329 d331 109 
110. Mark the letter which shows 
on what page information con¬ 
cerning the physical features of 
Oklahoma will be found. 
8 141 b 147 «157 d 135  119 
STOP NOW WAIT FOR FURTHER INSTRUCTIONS 
Sec. F Score 
(number right)  
TEST 2 —SECTION G 
4 Read this story: 
4 Read this story: 
Camels live most of the time on the 
desert. They have padded feet, nostrils 
that can be closed in a storm, and thick 
bushy eyebrows and lashes which protect 
their eyes. Their stomachs and humps are 
made up of cells which store their water and 
food for future use on their long journeys 
through the desert wastes. They are the 
principal means of transportation on the 
Sahara Desert. 
4 Mark as you have been told the number of each 
correct answer. You may look back to find the 
answers. 
One of the large countries in North 
America is Canada. 
Canada has an irregular coast line with 
many fine harbors. It is lacking in large 
ports because of the ice-bound harbors in the 
winter, and this is a serious handicap to the 
development of trade. During the warm 
summer season, important agricultural 
products are grown. 
Canada is rich in natural resources, but 
the population is still small. There are vast 
areas of valuable forests; the many fur-bear¬ 
ing animals are a source of great revenue, 
and the streams have unlimited possibilities 
for the development of power. 
111. The best title for the above 
story is 
1 Domestic Animals 
2 The Camel 3 The Desert  111 
112. Camels are useful 
1 in large cities 2 as food 
3 n transportation  112 
113. The stomach and hump are 
made up of 
1 ur 2 cells 3 pads  113 
114. The camel eats 
1 irregularly 2 regularly 
3 rarely 
115. The camel is 
1 wild 2 useless 3 useful 
116. His home is in the 





4 Mark the number of each correct answer. You 
may look back to find the answers. 
17. The above story is about 
1 North America 2 Canada 
3 large countries .117 
118. They have 
1 few natural resources 
2 many large ports 
3 fine harbors 
119. A serious handicap is 
1 over- roduction 
2 ice-bound harbors 
3 a lack of streams 
.118 
.119 
120. The climate of Canada is 
1 changeable 2 very dry 
3 equatorial .120 
CER-BB 
RIGHT ON TO 
THE NEXT STORY 
121. Choose the best statement: 
1 Canada has few natural resources 
2 The cotton is profitable in Canada 
3 Canada has many unsettled 
areas  121 
RIGHT ON TO 
THE NEXT PAGE 
TEST 2 —SECTION G (Continued) 
/ Read this story: 
The Telephone 
The telephone is a device for transmitting 
speech by means of electricity. The first pat¬ 
ent for this instrument was granted to Alex¬ 
ander Graham Bell on March 7, 1876. 
Since the original invention there 
have been many improvements in the 
mechanical features of telephones. Sub¬ 
marine cables have been laid across the ocean 
to permit communication between countries, 
and many overhead wires have been re¬ 
moved by running the wires through con¬ 
duits under ground. As a result of a large 
amount of experimentation, we can now 
communicate by wireless telephone. 
The principal achievement of the tele¬ 
phone is that of abridging space. By this 
means of communication, business trans¬ 
actions and conversations are more quickly 
completed and trade and commerce have 
been greatly stimulated. Thus we see that 
telephones have been a definite aid in the 
progress of our nation. 
/ Mark the number of each correct answer. You 
may look back to find the answers. 
122. Alexander Graham Bell was 
1 an artist 2 an inventor 
3 a navigator 4 a naturalist 
123. Conduits have been used to 
remove 
1 submarine cables 2 commerce 
3 overhead wires 
4 business transactions 
Page 10 
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4 Read the six titles below. You are to select the 
one that would make the best title for each of the 
three paragraphs of the story. 
Titles 
1. March 7, 1876 
2. Invention of the Telephone 
3. Improvements and Developments 
4. Mechanical Features 
5. Effects of the Invention 
6. Trade and Commerce 
124. The best title for the first para¬ 
graph is number 
1 2 3 4 5  124 
125. The best title for the second 
paragraph is number 
2 3 4 5 6  125 
126. The best title for the third 
paragraph is number 
2 3 4 5 6  423 
The following things are mentioned in the story: 
Removing overhead wires 
Granting the patent 
Wireless telephone 
Improving the telephone 
The order in which the above things were mentioned 
in the story is as follows: 
127. Improving the telephone was 
1st 2nd 3rd 4th  127 
128. Removing overhead wires was 
1st 2nd 3rd 4th 
129. Wireless telephone was 
1st 2nd 3rd 4th 129 
130. Granting the patent was 
1st 2nd 3rd 4th 
STOP NOW WAIT FOR FURTHER INSTRUCTIONS 
Sec. G Score 
(number right)...».... 
Arithmetic 
-" v‘ -'^1 ■ • - m I ■ • v I ■ I  ;-':v. 
INSTRUCTIONS TO STUDENTS: 
This is on arithmetic test In taking it you will show how well you can think and work prob¬ 
lems. No one is expected to do the whole test correctly, but you should answer as many 
items as you can Work as fast as you can without making mistakes. 
DO NOT WRITE OR MARK ON THIS TEST BOOKLET UNLESS TOLD TO DO SO BY THE EXAMINER 
V 
Do not write, mark, or figure on this test booklet unless told to do so by the examiner. 
DIRECTIONS: Decide how each of the 
Sample A: Twelve 
amounts below should be written as a 
a 10 
number. Then mark as you are told the 
b 12 
letter of each correct answer. For some 
€ 11 
of the problems none of the answers given 
d 2 
may be correct. If you cannot work a * None 
problem, or if you think that none of the Sample B : Twentv 
answers given is correct, mark the letter, a 22 
e. In doing this test you should finish the b 200 
first column before doing the second. Look e 2 
at the samples to the right and see how d 21 















TEST 3 — SECTION A 

























6. Two dollars and *$2.2(S 
two cents b $2*02 
« $2.2 
d 2.02 
 * None 
7. Sixty dollars and * $60.9 
nine cents b $60.9(1 
C 60.09 
d $60.09 
Page 3 • None 




/ Read these Roman numerals. Then mark as you 
have been told the letter of each correct answer. 




* None /o \ 
9. XXX means * 25 
b 29 
e 30 
d 31   
• None ( 9 ) 
10. M means • 1000 
b 4000 
« 5000 
d 7000   
• None (10) 
y Find the smallest number, marked a, b, c, or d, in 
each of the following rows. Then mark its letter. 
- 11. a 321 b 226 « 128 d 190 -r 11 
12. •% ''A «% *% _  12 
- 13. a 20.01 b 21.3 e 2.0671 d 5.361    13 
14. *y5 b.25 e.62^ *Vs _  14 
' 15. alA b 75% _  15 
(7) 
STOP NOW WAIT FOR FURTHER INSTRUCTIONS 
S«c. A Score 
(number right)   MHHtIMUHM 
TEST 3 — SECTION B 




e None “(ïë)" 




5 None (24) 




e None (17) 




s None (25) 




e None (18) 
26. % means 1 degree 
2 per cent 
3 inch 
4 ratio 
5 None -7^7 




• None -JÜT 




s None (27) 




s None (20) 




5 None (28) 




s None (21) 




5 None (29) 




s None (22) 
30. V means 1 care of 
2 less than 
3 square root 
4 right angle 
5 None (30) 




5 None (23) 
■ ‘ rjAn NOW WAIT FOR 
J 1 Ul FURTHER INSTRUCTIONS 
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1   
Sec. B Score 
(number right)   
r  ^ 
DIRECTIONS: Work these problems. Then mark as you have been told the letter of eoch 
correct answer. For seme of the problems none of the answers given may be correct. If you 
cannot work a problem, or if you think none of the answers given is correct, you should mark 
the letter, e. Remember to do your figuring on scratch paper if you are marking your 
answers on an answer sheet. 
L ^ 
TEST 3 — SECTION C 
31. Nan has 5 pieces of candy. Fred has 10 pieces of candy. a 5 ♦ 
How many pieces have they together? b 15 
eSO 
4 7% 
e None (31) 
32. A farmer had 14 cows. He sold four of them. How many a 18 
cows did he have left? M 
c 9 
d 56 
® None (32) 
33. Ann has 2 dolls. Sally has three times as many. How many a 6 
dolls does Sally have? b8 
c 3 
d 4 
e None (33) 
34. Jane had 9 apples and she divided them equally among two a 9 
other girls and herself. How many apples did each receive? b 6 
e27 
d 3 
e None (34) 
35. One dish contained 12 cookies and another contained «0 
eighteen. The children ate six of the cookies. How many b 24 




36. A classroom had 6 rows of desks with 7 desks in each row. a 37 
Five desks were moved from the room. How many desks b 13 
were left? 6 42 
d 8 
e None (36) 
37. Mr. Smith had 100 chickens and sold 40. He gave all the a 6° 
others to his four children, giving the same number to each. b IS 
How many chickens did each child receive? c35 
dio 
e None (37) 
Page 5 
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RIGHT ON TO 
THE NEXT PAGE 
TEST 3 — SECTION C (Continued) 
38. Mary weighs 85 pounds, Ruth weighs 65 pounds, and Ethel 





• None (38) 
39. How many square inches in a piece of glass 15 inches wide and 







40. How many one-inch squares can be placed in the bottom of a 







41. In a candy sale, four-fifths of a class brought bags of taffy a 36 
to school. There were 45 pupils in the class. How many b9 
pupils brought affy? eVs 
4 40 
« None 1 
(41) 
42. Mary paid $1.75 for a new book, 30 cents for lunch, and 20 
cents for carfare. She spent the amount left out of $5.00 for 







43. Our team has played 12 games and lost three of them. What 







44. The bank received seven per cent interest on a loan of $300.00 
for one year. How much interest was received? 
45. On a map V4 inch is used to represent 10 miles. The distance 
between two cities on the map is 2 inches. How many miles 















STOP NOW WAIT FOR FURTHER INSTRUCTIONS Sec. C Score (number right) 
à 
DIRECTIONS: Do these problems in addition. Then mark as you have been told the letter 
of each correct answer. For some of the problems none of the answers given may be correct. 
If you cannot work a problem, or if you think none of the answers given is correct, you 
should mark the letter, e. Finish each column before going on to the next. Be sure to re¬ 
duce fractions to lowest terms. Remember to do your figuring on scratch paper if you ore 
marking your answers on an answer sheet. 
TEST 4 — SECTION D 
{46) 4 1 * 10 (53) $ 3 4.2 4 - $47.60 (60> 5 % 
+ 3 2 •» 73 8.65 b $48.70 + 3 2/3 b85/l2 
e 55 .55 ' $47.70 '8% 
dg + 4.26 d $37.70 d9%2 
® None « None e None 
(46) (53) (60) 
(47) 4 0 « 120 (54) (61) 3 3 -67% 
+ 2 6 b 12 $5.00 + $.60 + $12 + $2.40 = 1 2 l/2 b 67% 
« 66 a $8.12 d $19.00 +2 1 2/a '67%2 
d 660 b $20.00 «None d 66% 2 
e None  «$31.70   e Nnne 
(47) (54) (61) 
(48) 4 0 9 * 929 <55> l/2 a 24 
(62) 
+ 5 2 0 b 20 +y2 bl/4 3 y2 + 6.25 = 
e 90290 «0 a 9%.25 d 9.75 
d 713 d 1 b 10 « None 
e None e None « 6.28% 
(48) (55) (62) 
(49) 5 7 -si (56) y3 «* 
(63) 
+ 6 b 342 +y6 bixs .04 + .261 + .3108 = 
« 513 ei/2 a.3373 d .5118 
d 63 b.6118 «None 
e None «None ___ e .9718   
(49) (56) (63) 
(50) 3 4 -412 (57) 2 4 - 27% 
(64) 
+ 18 b 52 + 3 2/s b27y3 32.4+ 2.53 + .0627+ 4 = 
e 17 ' 26% a 1207 d 1604 
d 42 «* 20^ b 39.0927 ® None 
* None e None « 38.9927   
(50) (57) (64) 
(51) 2 6 6 -51313 (58> % -3% 
(65) 
1 ft 10 în 
+ 15 8 b 653 
«633 
+ 3 Vs b3% 
' 3%2 
+ 1 ft. 6 in. 
d 543 à 3% 
• None e None ___ a 3 ft. 4 in. 
(51) (58) b 2 ft. 4 in. 
(52) (59) « 2 ft. 16 in. 
2 3 1 7 -19255 2 1 y3 «25%2 d 3 ft. 6 in. 
6 8 9 4 b 20355 + 4 y4 b25M2 • None  
5 13 4 ' 19365 «25% (65) 
+6 0 2 0 d 20365 d 25% 
e None e None ___ r T(~\ n NOW WAIT FOR 
(52) (59) J 1 Ul FURTHtR INSTRUCTIONS 
Page 7 
- .. 
Sec. D Score 
CEA-BB 
(number right)   — 
DIRECTIONS: Do these problems in subtraction. Then mark as you have been told the' 
letter of each correct answer. For some of the problems none of the answers given may be 
correct. If you cannot work a problem, or if you think none of the answers given is correct, 
you should mark the letter, e. Finish each column before going on to the next. Be sure to 
reduce fractions to lowest terms. 

































3 5 y3 









3 9 8 





50.8 — 6 y2 = 





4 7 0 











75.460 — 33.16 = 
a 72.144 d 41.30 










45.05 — 5.0379 = 
a 45.874 d 40.0231 





3 5 7 





3 7 0 3 














8 ft. 5 in. 
-5 ft. 10 in. 
a 14 ft. 3 in. 
b 2 ft. 7 in. 
e 3 ft. 7 in. 




rTQ NOW WAIT FOR 
J I Ul FURTHFR INSTRUCTIONS 
Page 8 
C EA-B B 
Sec. E Score 
(number right) . 
DIRECTIONS: Do these problems in multiplication. Then mark as you have been told the 
letter of each correct answer. Finish each column before going on to the next. Be sure 
to reduce fractions to lowest terms. 
TEST 4 — SECTION F 
(86) 









5 0 0 





• None _ 
(93) 
(100) 















3 0 4 5 












































































* None . 
(97) 



















6 8 7 
X 4 5 
4 8 9 












*y6/ d y2 















5 ft. 6 in. 
X 3 
• 16 ft. 6 in. 
b 5 ft. 9 in. 
« 15 ft. 18 in. 




ÇTrtr) NOW WAIT FOR 
J I Vjl FURTHER INSTRUCTIONS 
See. F Score 
(number right). 
DIRECTIONS: Do these problems in division. Then mark as you have been told the letter 
of each correct answer. Finish each column before going on to the next. Be sure to ex¬ 
press remainders as fractions and reduce fractions to lowest terms. 






* None _____ 
(106) 
(113) 




e None _____ 
(113) 
(120) 
% - V3 = 
*2K *% 
b%8 e None 







e None   
(107) 
(114) 




e None  
(114) 
(121) 
4% + % = 
* 3%2 d 5 y2 
b 4/4 • None 







e None __ 
(108) 
(115) 








* 2/25 d 211/ 
b 24 e None 
‘22/   
(122) 
(109) 









b K * None 
e 2   
(116) 
023) 
















«• 12 «5 1K 
b % e None 
el/l2   
(117) 
(124) 











e None __ 
(111) 
(118) 
7 -T- % = 
* sy4 «5 7% 
b 9 Y3 • None 
C %8 _____ 
(118) 
(125) 















* 16/25 * 1 
b Y5 e None 
'1%   
(119) 
rj NOW WAIT FOR 
1 kJr FURTHER INSTRUCTIONS 
Page 10 
CEA-BB 
Sec. G Score 
(number right). 
Language 
INSTRUCTIONS TO STUDENTS: 
This is a language test. In taking it you will show what you know about capitalization, 
punctuation, and words and sentences, and how well you can spell and write No one can 
do the whole test correctly, but you should answer as many items as you can Work as 
fast as you can without making mistakes. 
DO NOT WRITE OR MARK ON THIS TEST BOOKLET UNLESS TOLD TO DO SO BY THE EXAMINER 
DIRECTIONS: In the sentences below the line, some of the letters with numbers above 
them should be capitals. Mark the number of each letter that should be a capital. Some 
lines may have more than one letter that should be a capital; others may have no 
. such l t r.  . 
Correct Test Correct Answer 
Booklet Mark Sheet Mark 
1 2 3 4 5 1 2 3 4 5 
SAMPLE : A. His name is sam and he is my friend. 3 A A Ml 1 II l! 
In Sample A the number 3 letter, s, in sam, should be a capital. Notice how the 3 has 
been marked. 
# 
TEST 5 — SECTION A 
1 2 3 
1. spring is here.   _ 1 
1 2 3 4 5 
2. does snow fall in winter?  _ 2 
1 2 3 4 
3. moss, ferns, and trees   _ 3 
1 2 3 
4. grow in brazil.   _ 4 
12 3 4 
5. The baby likes bill, mary,   _ 5 
12 3 
6. and the dog.   _ 6 
1 2 3 
7. The abbreviation for September  _ 7 
12 3 
8. is always ept.   _ 8 
12 3 4 
9. Last Friday a friend, Miss smith,  _ 9 
1 2 3 
10. sailed for europe.   _10 
12 3 4 
11. Many people travel through the  _11 
1 2 3 
12. Andes mountains during vacations.  _12 
1 2 3 4 5 
13. Father said, “you may go, too.”  _13 
1 2 3 4 
14. Last tuesday i visited my   _14 
1 2 3 4 
15. uncle John in the city.   _15 
CEL - BB STOP 
NOW WAIT FOR 
FURTHER INSTRUCTIONS 
Sec. A Score 
(number right).. 
^ DIRECTIONS: In the story below the line, numbers 16, 17, 18, etc., indicate places 
where punctuation may or may not be needed. In the answer row which has the number 
used in the story, make a black mark within the pair of dotted lines under the punctuation 
needed. If none is needed, mark N. Use the same answer row to show all punctuation 
. needed at any one number in the story. 
SAMPLE: B. Yesi I shall gc>2 to your party3 
% 
Correct Test Booklet 
and Answer Sheet Mark 
ii 
A comma is needed at 1 after the word, yes, in Sample B, so a mark has been made 
under the comma in answer row 1. A mark under N in answer row 2 shows that punc¬ 
tuation is not needed at 2 in the sample. A mark under the period in answer row 3 shows 
the punctuation needed at 3 in the sample. 
TEST 5 — SECTION B 
Jack wanted a dogi6 to play • > ? 11 N 
16. 11 i: :: i: Ü 
withi7 Therefore^ he told his • » 
? 11 N 
17 i! 1! ii ii 
• 9 ? 11 N 
father about it. 19 is. y n s s ii ii 
• 9 ? II N 
19. Ü f: n n 11 
Jack said,20 Father 1 will you • * ? 11 N 
20. i! Ü n ; ; ji 
buy a dog2 2 for me to play 
• £ ? II N 
21. II :: SI :: :: 
• 9 ? 11 N 
with 2 3” 22. ij 
ÏÎ ;; :: Ü 
N • 9 V 11 
23. Ü ÎÏ :: n 
His father said24 “If I buy you • 9 ? 11 N 
24. II :: ){ :: 
• t ? 11 N 
a dog2s to Play with2 e what 25. Ü 
• * ? H N 
26. Ü Ii ii 11 ii 
9 •> 11 N 
27. |i 
• 9 ? 11 N 
28. ii ii :: II :: ii S! 
In reply2 9 Jack said that he’d • » ? 11 N 
29. II ij Sj n n 
• » ? H N 
name him Spot.30 30. ii fi is is II 
Page 4 
CEL - BB 
Sec. B Score 
(number right) STOP NOW WAIT FOR FURTHER INSTRUCTIONS 
DIRECTIONS: In the following sentences, 
mark as you have been told the number 
of each correct word. 
/ For each statement given below that is a complete 
sentence, mark YES; for each that is not, mark NO. 
TEST 5 — SECTION C 
41. The boy went to the play¬ 
ground. YES NO 4i 
31. Mother (x may 2 can) I go out? 
42. When he returns. YES NO 42 
32. (1 Lemme 2 Let me) have the 
ball. —_32 
33. Where (1 was 2 were) you last 
night?  33 
34. The book was (4 taken 2 took) 
from the shelf.  34 
35. The teacher will (4 learn 2 teach) 
us.  35 
43. She likes to read. YES NO 43 
44. Are they coming? YES NO 44 
45. The man of whom you were 
speaking. YES NO 4 5 
46. The speech was given in the 
lecture room. YES NO 43 
36. We (1 sung 2 sang) the song.  36 47. Near the source of the river and by the waterfall. YES NO 4? 
37. She (* ate 2 et) her spinach. 37 48. Month by month he contin¬ 
ued to advance. YES NO 4 8 
38. He (* don’t 2 doesn’t) ride his 
bicycle.  33 
49. In order to provide the neces¬ 
sities of life. YES NO 4 9 
39. Mother bought the candy for 
(1 us 2 we) girls.  39 
40. I (4knowed 2 knew) the candy 
was hard.  49 
Page 5 
CEL - BB GO 
RIGHT ON TO 
THE NEXT COLUMN 
50. Calling to his dog and run¬ 
ning at top speed after his 
friends. YES NO 50 
STOP NOW WAIT FOR FURTHER INSTRUCTIONS 
Sec. C Score 
(■umber right) 
DIRECTIONS: Each line in this test contains four spelling words and the word, None. 
These words are numbered T 2- ;!- 4' and the None is numbered 5. In some of the lines, 
one word is misspelled. In others, no word is misspelled. If there is a misspelled word, 





SAMPLE: C. 1 now 2 just 3 come 4 ron 5 None 4 C 
1 
C || 
2 3 4 
1! ! 
5 
SAMPLE: D. 1 go 2 see 3 do 4 may 5 None 5 D 
1 
D 1! 
2 3 4 5 
1 
TEST 6 
51. 1 could 2 warme 3 inside 4 mile 5 None 51 
52. 1 sure 2 yellow 3 quick 4 pick 5 None 52 
53. 1 gess 2 scare 3 pocket 4 trade 5 None 53 
54. 1 north 2 broak 3 easy 4 because 5 None 54 
55. 1 teeth 2 push 3 party 4 weare 5 None 55 
56. 1 coast 2 blind 3 twomorrow 4 alive 5 None 56 
57. 1 dash 2 bridege 3 front 4 pasture 5 None 57 
58. 1 twice 2 knee 3 drank 4 allmost 5 None 58 
59. 1 lady 2 drum 3 asleep 4 teacher 5 None 59 
60. 1 ofen 2 wheel 3 shake 4 open 5 None 60 
61. 1 toad 2 expeckt 3 ribbon 4 quite 5 None 61 
62. 1 squirrel 2 parade 3 rattle 4 weigt 5 None 62 
63. 1 form 2 bud 3 adress 4 base 5 None 63 
64. 1 ditch 2 lisened 3 fever 4 leaving 5 None 64 
65. 1 mice 2 year 3 befor 4 slow 5 None 65 
66. 1 subgect 2 reduce 3 worry 4 oyster 5 None 66 
67. 1 thimble 2 opposite 3 machine 4 visiter 5 None 67 
68. 1 apron 2 cork 3 usai 4 extra 5 None 68 
69. 1 fingerprint 2 promice 3 dangerous 4 whenever 5 None 69 
70. 1 pudding 2 lonesome 3 noisy 4 streight 5 None 70 
71. 1 patient 2 victory 3 famus 4 invention 5 None 71 
72. 1 secund 2 cracker 3 jelly 4 flies 5 None 72 
73. 1 ninth 2 profit 3 sucess 4 future 5 None 73 
74. 1 conversation 2 asist 3 female 4 obedient 5 None 74 
75. 1 level 2 dentist 3 rejon 4 worst 5 None 75 
76. 1 gotten 2 arive 3 pavement 4 conduct 5 None 76 
77. 1 reward 2 bonnet 3 hatchet 4 sissors 5 None 77 
78. 1 particuler 2 orchard 3 frighten 4 ceiling 5 None 78 
79. 1 dramas 2 resemblence 3 varieties 4 benefited 5 None 79 
80. 1 importance 2 disturb 3 caution 4 probaly 5 None 80 
Page 6 
CEL -BB 
Test 6 Score 
(number right).. STOP NOW WAIT FOR FURTHER INSTRUCTIONS 




r-r/^n NOW WAIT FOR 
J I VJr FURTHER INSTRUCTIONS 
Grode 
Placement. 
- - Capitals 
- - Mise ell. type faces 
24, 25. 
8. WORD RECOGNITION: 
26, 29, 31 - Gross differences 
27, 28, 30l Initial sounds 
32 - 45 J or endings 
C. OPPOSITES: 
46-68 - - Sasic vocabulary 
D. SIMILARITIES: 
69-90 - - - Sosie vocabulary 
2. Reading Comprehension 
E. FOLLOWING SPECIFIC 
DIRECTIONS: 
91, 95 - - Simple directions 
Directions, 
simple choice 
99, 100 - - Defin. and direct. 
F. REFERENCE SKILLS: 
101, 102 - Parts of book 





- Table of contents 
-Use of index 
6. INTERPRETATION OF 
MEANINGS: 











. Directly stated 
facts 
- Making inference* 
- Organ, of topics 
- Sequence of events 
Elementary 
DIAGNOSTIC ANALYSIS OF 
LEARNING DIFFICULTIES 
1. Reading Vocabulary 
A. WORD FORM: 





3. Arithmetic Reasoning 
A. NUMBER CONCEPT: 
4 5' ^ 'Writing numbers 
6, 7 - - - Writing money 
8, 9, 10 - Roman numbers 
ll .... Whole numbers 
12, 13,1 . Frac., dec., 
14, 15 J per ct. 







86, 87, 88," 
89, 90, 91, 
92, 93, 94, 
87, 90, 93 
Tables 
fliSS 
16, 47, 18," 
19, 20, 21, 
22, 23, 24, Signs 
27, 28, 29, 
30 . 









95, 96 - - 
97, 98 - - 
99, 100,1 
101, 102 J' 










.Two and three- 
place multipliers 










39, 40 - 
averaging 
Sq. and cubic 
measure 
41 - - - - Fraction 
43, 44 - - Percentage 
45 - - - - Ratio 
. Arithmetic Fundamentals 
D. ADDITION: 
46 47 48 Simple ü combinations 
47, 48 - - Zeros 
49 - - - - Higher decades 
50, 51 - - Corrying 
52, 53 - - Column addition 
53, 54 - - Adding money 
55 - - - - Adding numerators 
108,111,114 - Zeros in quotient 
115 - • - - Remainders 
116,117,1181, - , ... 
119,120! 121J ’*,verbn9 divisor* 
121,122,123 - Mixed numbers 
124,125 - - ^ointin? otf 
decimals 
. Mechanics of English, 
and Grammar 
A. CAPITALIZATION: 
56, 58, 59,' 
57, 58, 59. 
60, 61 . 




60, 61 J denominators 
1, 2, 3 - - 
First word of 
sentence 
5. 9 Names of persons 
4, 10, 12 - Names of places 
7, 14 - - - Day or month 
8 .... Abbreviation 
for month 
13 --- - First word of 
quotation 
14---- Pronoun "1" 














v 77. 78 
.... . 
68, 69 J combinations 
70, 71, 72 -Borrowing 
68, 69, 72 -Zeros 





79, 80, 81 Mixed numbers 
Fractions from 
decimals 
82 - - 
gjj* - - - - Over-capitalization 
8. PUNCTUATION: 
17 - - - - Periods 
£ ?>' »■] Commas 
26, 29 J 
20, 28 - - Quotation marks 
23, 28 - - Question marks 
Over-punctuation 
C. WORDS AND SENTENCES: 
32 35']- ^ usa°e 
34, 38, 39 - Cose 
36, 37 - - Tense 
40 ... - Number 
cn Recognizing 
cc. sentences 
6. Spelling: <51-801 See profile 
HANDWRITING: See profile 
Z «- 
° <5 





«? s* O m O 

























See M À N U À L for instructions. ^ 
* J''* 
s / //• 
1 1 1 1 
A. Word Form 25 .. . - 
^ < 8. Word Recognition - - - 20 „ . _ 
SJ C, Mooning of Opposites 23 
D. Meaning of Similarities 22 
. 
TOTAL (A+B+C+D) 90 
fAGNOSTIC PROFILE 'Ck»rt kepir» $«•>« »«»»• 
Grade Maeeraeat 
E. Following Direction» - - 10 
F. Reference Skill* • - - - 10 
•z X 
— £ G. Interpretations - - - - 20 
< £ 




«f* e? A. Number Concept 
ut Z 
s Z 8 Sign» end Symbols - 15 
t § C. Problems  15 
' ‘ 11 • ■ 
..(A+B+C) 
:;x s, — 
y < 
2 TOTAL (A+B+C) 45 
2.0 3.0 ' 4.0 
; 5.0 "6.0 " 7,0 
filigr 
8.0 9 
I 12 1S 20 21 22 23 24 25* 25* 25* 
1 7 10 12 14 16 17 18 19 20* 20* 20 * | 
! 1 2 3 5 7 9 11 13 14 15 16 17 18 19 20 22 I 
| 1 2 3 4 6 8 18 11 12 15 16 17 19 20 21 f 
H i i ii 
! 25 30 40 50 55 60 65 70 75 80 85 86 87 88 1 
: 
! 1 2 3 4 5 6 7 8 9 10 1 
i 2 3 4 5 6 7 8 9 10 
. ; 4 8 9 12 15 Il 19 | 
S 1 1 
1 2 4 6 8 10 15 20 25 30 35 36 37 
38 E 
fi 25 35 45 55 65 75 85 95 105 1 10 115 120 125 | 
1 1 
i1 2 
1 1 1 







1 ; i 4 6 8 9 10 11 12 13 14 15 I 
i1 11 
i ' 2 3 4 5 6 7 9 10 11 12 13 
14 § 
12 3 6 9 14 19 24 27 30 35 39 43 ! 
1 2 3 4 5 6 7 8 9 10 12 15 18 19 
S ■ ■ i 3 5 6 7 ' 8k * 9 12 15 18 19 j 
! 
2 3 4 6 8 9 11 13 15 17 18 19 i 
i 1 2 3 5 7 9 12 15 17 18 '» I 
, , 10 15 20 25 30 40 50 55 65 70 73 76 1 
■ i 111 i i i i i i i i i i 
1 2 5 101520 3035 45 55 70 80 90 




H 1 1 1 2 3 
"Ï'TT 








1 2 3 4 5 6 7 8 
i n 
9 1 
J 1 3 5 6 8 10 11 12 13 14 15 16 17 18 
1 ! 
19 20 % 
i  1  
'1 
1 1 5 10 15 20 25 30 35 40 41 42 43 1 
Si I 
1 2 
1 1 l l 
3 4 5 6 7 S 10 12 14 16 18 20 22 
i i i 
1 
25 27 28 \\ 
S i i 1 1 1 1 I I 1 
Il 5 10 15 20 25 30 35 40 45 50 55 60 
1 
65 68 70 
11 
72 1 
f 30 50 75 
1 1 1 1 1 1 1 
100 140 180 220 
i i i i i i i 
1 i 
260 280 300 
1 
315 1 
Elementary HV»*.! -1950 S-Form 
California Short-Form 
Test of Mental Maturity 
Devised by 
ELIZABETH T. SULLIVAN, WILLIS W. CLARK, AND ERNEST W. TIEGS 
INSTRUCTIONS TO PUPILS 
This is o test of mental maturity In taking it you will show how well you understand 
relationships and what you do when you face new problems No one is expected to 
do the whole test correctly, but you should answer os many items as you con Work 
as fast as you can without moking mistakes. 
DO NOT WRITF OR MARK ON THIS TEST BOOKLET UNLESS TOLD TO DO SO BY THE EXAMINER 
PUBLISHED BY CALIFORNIA TEST BUREAU-5916 HOLLYWOOD BOULEVARD - LOS ANGELES 28, CALIFORNIA 
BRANCH OFFICES : MADISON, WISC.; NEW CUMBERLAND, PA. - COPYRIGHT 1950 BY CALIFORNIA TEST BUREAU - PRINTED IN U. S. A. 
DIRECTIONS: Mark as you are told the letter, R, tor each right hand or foot; mark the 
letter, L, for each left hand or foot. 
Samples A and B Correct Test Booklet Marks Correct Answer Sheet Marks 
TEST 1 
1 2 3 4 5 
R L R L 
Page 2 
S F E■ 50 
Test 1 Score 
(number right) STOP NOW WAIT FOR FURTHER INSTRUCTIONS 
DIRECTIONS: In each row find the drawing that is a different view of the first drawing. 




3 4  C 1 2 3 4  28 
21 29 
Ç3 'S'SA (Is Fi 




3 4  22 3 4  30 
23 31 
3 4  23 1 2 3 4  31 
24/ 32 
3 4  24 3 4  32 
25 33 
1 PI 
3 4  25 3 4  33 
26 34 
ÆI tfb 
3 4  26 3 4  34 
27 35 
3 4  27 
STOP 
3 4  35 




Test 2 Score 
(number right). 
DIRECTIONS: The first three pictures in each row are alike in some way. Decide how 
they are alike, and then find the one picture among the four to the right 
of the dotted line that is most like them and mark its number. 
v 
TEST 3 
1 2 3 4  42 1 2 3 4  50 
Page 4 
SFE- 50 
Test 3 Score 
(number right) STOP 
à 
DIRECTIONS: Read each group of statements below and the conclusions which follow. 
Then mark as you are told the number of each answer you have decided 
is correct. 
TEST 4 
E. If the sun shines it is day. 
The sun shines. 
Therefore 
1 It will not rain 
2 It is day 
3 The moon may shine tonight  E 
51. All four-footed creatures are 
animals. 
All horses are four-footed. 
Therefore 
1 Creatures other than horses can 
walk 
2 All horses can walk 
3 All horses are animals 51 
52. Either the sun moves around the 
earth or the earth moves around 
the sun. 
But the sun does not move 
around the earth. 
Therefore 
1 The earth moves around the 
moon 
2 The earth moves around the sun 
3 The sun is larger than the earth 
53. Jack runs faster than Harry. 
Bert runs faster than Harry. 






54. Jane is taller than Helen. 
Helen is taller than Barbara. 




3 Barbara  54 
55. All mammals are vertebrates. 
The cow is a mammal. 
Therefore 
1 Some verterbrates live on land 
2 Some mammals live in water 
3 The cow is a vertebrate  55 
56. A is either B or C. 
A is not C. 
Therefore 
1 A is not B 
2 A is B 
3 C is   53 
57. Either your cousin is older than 
you, or the same age, or younger. 
But your cousin is not older, nor 
is he younger. 
Therefore 
1 Your cousin is younger than you 
2 Your cousin is older than you 
3 Your cousin is the same age as 
y u  5 
k. 
GO RIGHT ON TO THE NEXT PAGE 
7 
TEST 4 (Continued) 
58. All circles are round figures. 
A certain figure is not round. 
Therefore 
1 It is not a circle 
2 It is oval 
3 It is either a square or a 
triangle 
62. George Washington was a skill¬ 
ful general. 
George Washington was Presi¬ 
dent of the United States. 
Therefore 
1 Skillful generals make good 
presidents 
2 One President of the United 
States was a skillful general 
3 Good presidents make skillful 
generals 
59. All metals except mercury are 
solids. 
Gold is a metal. 
Therefore 
1 Gold is valuable 
2 Gold is a solid 
3 Metals are usually heavy ——59 
60. Some fishes fly. 
No birds are fishes. 
Therefore 
1 All creatures that fly are fishes 
or birds 
2 No fishes resemble birds 
3 Creatures other than birds can 
fly  60 
63. A is situated to the east of B. 
B is situated to the east of C. 
Therefore 
1 C is situated close to A 
2 A is situated to the east of C 
3 C is nearer to A than to B 
64. He is either honest or dishonest. 
But he is not dishonest. 
Therefore 
1 He is desirable for a position 
2 He comes from honest people 
3 He is honest 
61. Three boys are up on a ladder. 65. A is equal to B. 
Tom is farther up the ladder than 
Paul. 
Jim is farther up than Tom. 
Which boy is in the middle po¬ 
sition on the ladder? 
1 Tom 
2 Paul 
3 Jim  si 
B is equal to C. 
Therefore 
1 B is larger than C 
2 A is equal to C 
3 A is equal to B plus C  6 5 
STOP NOW WAIT FOR FURTHER INSTRUCTIONS 
Page 6 
SFE-50 
Te»t 4 Score 
(number right) 
DIRECTIONS: In each row of numbers below, there is one that does not belong. Find 
the number that should be omitted from each row among the answer 
numbers on the right, and mark its letter as you are told. 
TEST 5. 
F. 2 4 6 8 9 10 12 14 
a 8 b 9 e 10 d 12 • 14 _ F 
(66). 5 10 15 20 22 25 30 
* 5 b 10 c 15 d 20 • 22 _ 66 
(67). 18 15 13 12 9 6 3 
a 15 b 13 e 12 d 9 • 3 _ 67 
(68). 2 5 8 10 11 14 17 
a 5 b 8 e 10 d 11 •17 - 68 
(69). 1 2 4 8 14 16 32 
■ 2 b 4 «8 d 14 • 16 - 69 
(70). 27 9 3 1 0 % 
» 9 b 3 el dO •% -  70 
(71). 3 4 7 8 10 11 12 15 
* 7 b 10 e 11 d 12 • 15 _ 71 
(72). 3 9 27 76 81 243 
a 9 b 27 e 76 d 81 • 243 _ 72 
(73). 25 24 22 19 18 16 13 12 9 10 7 
a 25 b 22 e 19 d 13 • 9 — 73 
(74). 1 2 4 7 11 15 16 22 29 37 
a 15 b 16 e 22 d 29 e 37 - 74 
(75). 12.5 11.4 10.3 9.8 9.2 8.1 7.0 
a 11.4 bg.8 * 9.2 d 8.1 e 7.0  75 
Page 7 
SFE-50 
Test 5 Score 
(number right) STOP NOW WAIT FOR FURTHER INSTRUCTIONS 
DIRECTIONS: Work these problems on a sheet of scratch paper. Mark as you are told 
the letter of each correct answer. 
TEST 6 
G. There are 5 birds in a tree and 3 birds on a fence. How 




d 7  G 
76. Tom has 5 marbles. Bob has 4 marbles. Bill has 3 marbles. 




d 60  76 
77. Tickets to a show cost 10 cents. Jim bought 2 tickets. How 




d g^f 77 
78. Ben earns 4 dollars each week helping his father after school. 





d  78 
79. Seventy girl scouts were divided into 5 groups of equal size. 




d 3 79 
80. How many marbles can you buy for 25 cents at the rate of 




d 40 80 
81. Two boys bought watermelons and sold slices of them at a 
ball game. They had 50 cents in the cash box to start with. 
They sold 40 slices of melon at 5 cents a slice. How much 




d $2.50  81 
82. Balls which usually sold for 65 cents were sold for a short 
time for 25 cents less. Frank bought a ball at the lower price 





d 5^  82 
k 
Page 8 , ■ ,5 ., T’, 
so 
TEST 6 (Continued) 
83. At Camp No. 9 it took 10 boy scouts 3 days to set up camp. 
Camp No. 12, which is the same size, must be set up in one day. 
How many boys will be needed to do the work? 
84. George lives one-fourth of a mile from school. He goes 
home at noon for lunch. How far does he walk each day 
going to and from school? 
« V2 mi. 
b 1 mi. 
e % mi. 
dl%mi.  84 
85. A newsboy delivered papers to 30 customers for a month. At a 50^ 
the end of the month he collected $15.00. How much did each b$2.00 
customer pay? eS^ 
d $5.00  85 
86. There are 20 girls in the Sunday School class. Each week «$1.00 
each girl gives 5 cents to go toward a fund for needy families. b25^ 
How much will all the girls give in 5 weeks? «$5.00 
d $7.50  86 
87. Richard saw an air rifle advertised for $21.00 at one-third off «$14.00 
for cash. How much money will he need to buy it? b$7.oo 
« $18.00 
d $9.00  8 7 
88. How much will your mother have to pay for the cleaning «$8.40 
of a rug 9 ft. wide and 12 ft. long at the rate of 20 cents a b$i.08 
square fo ? «$4.20 
d $21.60  88 
89. In a field meet, 20 events were listed for the day. Pupils from a4 
your school won 60 per cent of the events. How many events b 3 
did you s ? *8 
d 12  89 
90. A swimming pool is 60 ft. long and 30 ft. wide. The water 
in the pool is 4 ft. deep on the average. How long will it 
take to fill the pool if the water runs in at the rate of 90 cubic 
feet a minute? 
« 80 min. 
b 5 min. 
« 26 min. 
d 45 min.  9 0 
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S F E- 50 STOP 
NOW WAIT FOR 
FURTHER INSTRUCTIONS 
Test 6 Score 
(number right) 
DIRECTIONS: Mark as you are told the number of the word that means the same or about 
the same as the first word 
H. 
TEST 7 
blossom 1 tree 2 vine 
3 flower 4 garden — H 
91. journey 1 state 2 travel 
3 end 4 fair — 91 
92. law 1 rule 2 power 
3 able 4 help — 92 
93. always 1 larger 2 forever 
3 know 4 apart — 93 
94. almost 1 rarely 2 never 
3 now 4 nearly — 94 
95. alarm 1 blame 2 signal 
3 address 4 comfort — 95 
96. damage 1 manage 2 collect 
96 3 injure 4 recover — 
97. announce 1 keep 2 publish 
3 reform 4 destroy — 97 
98. improve 1 make 2 better 
3 satisfy 4 admit — 98 
99. difficult 1 different 2 pleasant 
3 hard 4 task — 99 
100. despair 1 mind 2 time 
3 past 4 hopelessness — 100 
101. consent 1 occur 2 offer 
3 oppose 4 agree — 101 
102. portion 1 collect 2 part 
3 make 4 refer — 102 
103. amuse 1 afford 2 gift 
3 game 4 please — 103 
104. lack 1 use 2 want 
3 admit 4 apart — 104 
105. cease 1 consent 2 concert 
3 stop 4 strain — 105 
106. disguise 1 reveal 2 declare 
3 show 4 mask — 106 
107. distinct 1 success 2 clear 
3 interest 4 noticed — 107 
108. sincere 1 satisfactory 2 genuine 
3 hopeful 4 noble — 108 
109. lofty 1 tone 2 high 
3 example 4 toil — 109 
110. extend 1 refuse 2 remain 
3 lengthen 4 revert — 110 
111. condemn 1 false 2 blame 
3 oppose 4 alarm — 111 
112. humble 1 secure 2 dwelling 
3 lowly 4 proud — 112 
113. expert 1 average 2 master 
3 business 4 student — 113 
114. apply 1 piece 2 use 
3 correct 4 mean — 114 
Rage 10 



























legal 1 lawful 2 court 
3 lawyer 4 humane — 
endeavor 1 help 2 hero 
3 attempt 4 harm — 
conclusion 1 settlement 2 end 
3 journey 4 right — 
obscure 1 clear 2 hidden 
3 odd 4 quaint — 
extraordinary 1 loud 2 unusual 
3 particular 4 favorable — 
location 1 relieve 2 choice 
3 view 4 situation — 
imaginary 1 existing 2 trifling 
3 unreal 4 substantial — 
escort 1 avoid 2 occasion 
3 attend 4 remain — 
merit 1 deserve 2 merry 
3 desire 4 just — 
compile 1 aid 2 ample 
3 collect 4 answer — 
console 1 empower 2 reduce 
3 order 4 comfort — 
legislator 1 elector 2 lawmaker 
3 minor 4 citizen — 
revert 1 persist 2 perplex 
3 return 4 unknown — 
significance 1 prevention 2 age 
3 meaning 4 certainty — 
petulant 1 oppressive 2 stagnant 
3 sprightly 4 peevish — 
dispute 1 disturb 2 question 
3 subdue 4 disguise — 
deplete 1 complete 2 final 
3 exhaust 4 fearless - 
compassionate 1 sly 2 free 
3 respectful 4 kind - 
deter 1 meddle 2 applaud 
3 hinder 4 recline - 
complex 1 simple 2 compliment 
3 complexion 4 mixed - 
dispatch 1 discount 2 mood 
3 relieve 4 haste - 
venerable 1 adequate 2 aged 
3 youthful 4 reliable - 
conceited 1 variable 2 connected 
3 vain 4 conquest 
malign 1 insure 2 slander 
3 muffle 4 invade 
facile 1 fragile 2 futile 
3 easy 4 remote 
empower 1 enlarge 2 permit 



























Test 7 Store 
(■umber right) STOP 
California Short-Form 
Test of Mental Maturity 
elementary Swf '50 S-form 
DEVISED BY E. T. SULLIVAN, W. W. CLARK, AND E. W. TIEGS 
(CIRCLE ONE) 
Name  
Last First Middle 
 Grade  
Date of 
Boy Girl 




Examiner   (  ) Pupil's Age  Birth  
Month Day Year 
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MfNTAl OUAOE l ANC 
FACTORS FACTORS FACTORS 
Kli' 
_i* 1. Sensing Right and Left - - - 20* 
52 2. Manipulation of Areas - - - 15* 
■t 
5 TOTAL (1+2) 
5 
Similarities - 







UJ z >8 
5. Number Series - 10* 
15 6. Numerical Quantity - - - - 
“T 
TOTAL (5+6) 25 
7. TOTAL VERBAL CONCEPTS - 50 
, 
TOTAL MENTAL FACTORS- 140 
LANGUAGE FACTORS so 
,4+6+7. 
NON-LANGUAGE FACTORS- - eo 
' 1 
* “ 
I ' -, V. 
(1+2+3+5) 
CHRONOLOGICAL AGE - 
Average Grade Placement Equivalent 
INTELL. GRADE PLACEMENT - 
; ‘ ; ' ■■ ' . .. . ■■ -C#,; .. 
* Non-language TelH 
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84 96 , 108 , ’2°, 132 , 144 , 156 , 168 , 180 , 192 , 204 
*2.0 '3.0 1 4.0 '5.0 
1 6.0 1 7.0 ' 8.0 
1 9.0 '10.0 1 11.0 1 
2.0 3.0 4.0 5.0 6.0 7.0 8.0 9.0 10.0 11.0 I 
For comparison and prediction, use I. Q. 
percentile norms on page 19 of Manual. 
TMF LANG N-L 
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Mo. 84 
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132 144 
14.0 15.0 16.0 17 
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Elementary • • form AA 
California Test of Personality 
1953 Revision 
Devised by 
LOUIS P. THORPE, WILLIS W. CLARK, AND ERNEST W. TIEGS 
Do not write or mark on this booklet unless told to do so by the examiner. 
(CIRCLE ONE) 
Name Grade Boy Girl 
Last First Middle 
Date of 
School City Test  
Month Day Year 
Date of 
Examiner ( ) Pupil's Age Birth  
Month Day Year 
INSTRUCTIONS TO PUPILS: 
Th is booklet contains some questions which can be answered YES or NO. Your 
answers will show what you usually think, how you usually feel, or what you 
usually do about things. Work as fast as you can without making mistakes. 
DO NOT TURN THIS PAGE UNTIL TOLD TO DO SO. 
PUBLISHED BY CALIFORNIA TEST BUREAU - 5916 HOLLYWOOD BOULEVARD - LOS ANGELES 28, CALIFORNIA 
BRANCH OFFICES: MADISON, WISC.; NEW CUMBERLAND, PA. - COPYRIGHT 1942-1953 BY CALIFORNIA TEST BUREAU - COPYRIGHT 
UNDER INTERNATIONAL COPYRIGHT UNION - ALL RIGHTS RESERVED UNDER PAN-AMERICAN COPYRIGHT UNION - PRINTED IN U.S.A. 
987654321 
INSTRUCTIONS TO PUPILS 
DO NOT WRITE OR MARK ON THIS TEST BOOKLET UNLESS TOLD TO DO SO BY THE EXAMINER. 
You are to decide for each question whether the answer is YES or NO and mark it as you are told. The following 
are two sample questions: 
SAMPLES 
A. Do you have a dog at home? YES NO 
B. Can you ride a bicycle? YES NO 
DIRECTIONS FOR MARKING ANSWERS 
ON ANSWER SHEETS 
Make a heavy black mark under the word YES or NO 
to show your answer. If you have a dog at home, you 
would mark under the YES for question A as shown 
below. If you cannot ride a bicycle, you would mark 
under the NO for question B as shown below. 
YES NO 
A [ |j 
B I | 
Remember, you mark under the word that shows your 
answer. Now find Samples A and B on your answer 
sheet and show your answer for each by marking YES 
or NO. Do it now. Find answer row number 1 on your 
answer sheet. Now wait until the examiner tells you to 
begin. 
ON TEST BOOKLETS 
Draw a circle around the word YES or NO, whichever 
shows your answer. If you have a dog at home, draw 
a circle around the word YES in Sample A above; if 
not, draw a circle around the word NO. Do it now. 
If you can ride a bicycle, draw a circle around the 
word YES in Sample B above; if not, draw a circle 
around the word NO. Do it now. 
Now wait until the examiner tells you to begin. 
After the examiner tells you to begin, go right on from one page to another until you have finished the test or are 
told to stop. Work as fast as you can without making mistakes. Now look at item 1 on page 3. Ready, begin. 
Page 2 
CTP-E-AA 
SECTION 1 A SECTION I B 
1. Do you usually keep at your 
work until it is done? YES NO 
13. Do your friends generally think 
that your ideas are good? YES NO 
2. Do you usually apologize when 
you are wrong? YES NO 
3. Do you help other boys and girls 
have a good time at parties? YES NO 
4. Do you usually believe what 
other boys or girls tell you? YES NO 
5. Is it easy for you to recite or 
talk in class? YES NO 
6. When you have some free time, 
do you usually ask your parents 
or teacher what to do? YES NO 
7. Do you usually go to bed on 
time, even when you wish to stay 
up? YES NO 
8. Is it hard to do your work when 
someone blames you for some¬ 
thing? YES NO 
9. Can you often get boys and girls 
to do what you want them to? YES NO 
10. Do your parents or teachers 
usually need to tell you to do 
your work? YES NO 
11. If you are a boy, do you talk to 
new girls? If you are a girl, do 
you talk to new boys ? YES NO 
14. Do people often do nice things 
for you? YES NO 
15. Do you wish that your father (or 
mother) had a better job? YES NO 
16. Are your friends and classmates 
usually interested in the things 
you do? YES NO 
17. Do your classmates seem to 
think that you are not a good 
friend? YES NO 
18. Do your friends and classmates 
often want to help you? YES NO 
19. Are you sometimes cheated when 
you trade things? YES NO 
20. Do your classmates and friends 
usually feel that they know more 
than you do? YES NO 
21. Do your folks seem to think that 
you are doing well? YES NO 
22. Can you do most of the things 
you try? YES NO 
23. Do people often think that you 
cannot do things very well? YES NO 
12. Would you rather plan your own 
work than to have someone else 




24. Do most of your friends and 
classmates think you are bright? YES NO 
/-* r\ RIGHT ON TO 1 
GO *'GHT 0N T0 GO THE NEXT PAGE , '‘J'-' THE NEXT COLUMN f 
Section 1 A 
(number right)  
Section 1 B 
(number right)    
SECTION 1 C SECTION 1 D 
25. Do you feel that your folks boss 
you too much? YES NO 
26. Are you allowed enough time to 
play? YES NO 
27. May you usually bring your 
friends home when you want to? YES NO 
28. Do others usually decide to 
which parties you may go? YES NO 
29. May you usually do what you 
want to during your spare time? YES NO 
30. Are you prevented from doing 
most of the things you want to? YES NO 
31. Do your folks often stop you from 
going around with your friends? YES NO 
32. Do you have a chance to see 
many new things? YES NO 
33. Are you given some spending 
money? YES NO 
37. Do pets and animals make 
friends with you easily? YES NO 
38. Are you proud of your school? YES NO 
39. Do your classmates think you 
cannot do well in school? YES NO 
40. Are you as well and strong as 
most boys and girls? YES NO 
41. Are your cousins, aunts, uncles, 
or grandparents as nice as those 
of most of your friends? YES NO 
42. Are the members of your family 
usually good to you? YES NO 
43. Do you often think that nobody 
likes you? YES NO 
44. Do you feel that most of your 
classmates are glad that you are 
a member of the class? YES NO 
45. o you have just a few friends? YES NO 
34. Do your folks stop you from 
taking short walks with your 
friends? YES NO 
35. Are you punished for lots of little 
things? YES NO 
36. Do some people try to rule you 
so much that you don’t like it? YES NO 
RIGHT ON TO 
THE NEXT COLUMN 
46. o you often wish you had some 
other parents? YES NO 
47. Is it hard to find friends who 
will keep your secrets? YES NO 
48. Do the boys and girls usually 
invite you to their parties? YES NO 
RIGHT ON TO 
THE NEXT PAGE 
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CTP-E-AA 
Section 1 C 
(number right) 
Section 1 D 
(number right)  
SECTION 1 E SECTION 1 F 
49. Have people often been so unfair 
that you gave up? YES NO 
50. Would you rather stay away 
from most parties? YES NO 
51. Does it make you shy to have 
everyone look at you when you 
enter a room? YES NO 
52. Are you often greatly discour¬ 
aged about many things that 
are important to you? YES NO 
53. Do your friends or your work 
often make you worry? YES NO 
54. Is your work often so hard that 
you stop trying? YES NO 
55. Are people often so unkind or 
unfair that it makes you feel bad? YES NO 
56. Do your friends or classmates 
often say or do things that hurt 
your feelings? YES NO 
57. Do people often try to cheat 
you or do mean things to you? YES NO 
58. Are you often with people who 
have so little interest in you 
that you feel lonesome? YES NO 
61. Do you often have dizzy spells? YES NO 
62. Do you often have bad dreams? YES NO 
63. Do you often bite your finger¬ 
nails? YES NO 
64. Do you seem to have more head¬ 
aches than most children? YES NO 
65. Is it hard for you to keep from 
being restless much of the time? YES NO 
66. Do you often find you are not 
hungry at meal time? YES NO 
67. Do you catch cold easily? YES NO 
68. Do you often feel tired before 
noon? YES NO 
69. Do you believe that you have 
more bad dreams than most of 
the boys and girls? YES NO 
70. Do you often feel sick to your 
stomach? YES NO 
59. Are your studies or your life so 
dull that you often think about 
many other things? YES NO 
71. Do you often have sneezing 
spells? YES NO 
60. Are people often mean or unfair 




GO RIGHT ON TO THE NEXT COLUMN 
Section 1 E 
(number right) . 
Do your eyes hurt often? YES NO 
RIGHT ON TO 
THE NEXT PAGE 
Section I F 
(number right) 
SECTION 2 A SECTION 2 B 
73. Is it all right to cheat in a game 
when the umpire is not looking? YES NO 
74. Is it all right to disobey teachers 
if you think they are not fair to 
you? YES NO 
75. Should one return things to 
people who won’t return things 
they borrow? YES NO 
76. Is it all right to take things you 
need if you have no money? YES NO 
77. Is it necessary to thank those 
who have helped you? YES NO 
78. Do children need to obey their 
fathers or mothers even when 
their friends tell them not to? YES NO 
79. If a person finds something, does 
he have a right to keep it or sell 
it? YES NO 
80. Do boys and girls need to do 
what their teachers say is right? YES NO 
85. Do you let people know you are 
right no matter what they say? YES NO 
86. Do you try games at parties even 
if you haven’t played them be¬ 
f re? YES NO 
87. Do you help new pupils to talk 
to other children? YES NO 
88. Does it make you feel angry 
when you lose in games at 
parties? YES NO 
89. Do you usually help other boys 
and girls have a good time? YES NO 
90. Is it hard for you to talk to 
people as soon as you meet them? YES NO 
91. Do you usually act friendly to 
people you do not like? YES NO 
92. Do you often change your plans 
in order to help people? YES NO 
81. Should boys and girls ask their 
parents for permission to do 
things? YES NO 
93. Do you usually forget the names 
of people you meet? YES NO 
82. Should children be nice to 
people they don’t like? YES NO 
83. Is it all right for children to cry 
or whine when their parents 
keep them home from a show? YES NO 
94. Do the boys and girls seem to 
think you are nice to them? YES NO 
95. Do you usually keep from show¬ 
ing your temper when you are 
angry? YES NO 
84. When people get sick or are in 
trouble, is it usually their own 




RIGHT ON TO 
THE NEXT COLUMN 
Section 2 A 
(number right)  
Do you talk to new children at 
school? YES NO 
RIGHT ON TO 
THE NEXT PAGE 
Section 2 B 
(number right) 
SECTION 2 C SECTION 2 D 
97. Do you like to scare or push 
smaller boys and girls? YES NO 
98. Have unfair people often said 
that you made trouble for them? YES NO 
■99. Do you often make friends or 
classmates do things they don’t 
want t ? YES NO 
100. Is it hard to make people re¬ 
member how well you can do 
things? YES NO 
101. Do people often act so mean 
that you have to be nasty to 
them? YES NO 
102. Do you often have to make a 
“fuss” or “act up” to get what 
you deserve? YES NO 
103. Is anyone at school so mean 
that you tear, or cut, or break 
things? YES NO 
104. Are people often so unfair that 
you lose your temper? YES NO 
105. Is someone at home so mean 
that you often have to quarrel? YES NO 
109. Do your folks seem to think 
that you are just as good as 
they are? YES NO 
110. Do you have a hard time be¬ 
cause it seems that your folks 
hardly ever have enough money? YES NO 
111. Are you unhappy because your 
folks do not care about the 
things you like? YES NO 
112. When your folks make you 
mind are they usually nice to 
you about it? YES NO 
113. Do your folks often claim that 
you are not as nice to them as 
you should be? YES NO 
114. Do you like both of your par¬ 
ents about the same? YES NO 
115. Do you feel that your folks 
fuss at you instead of helping 
you? YES NO 
116. Do you sometimes feel like run¬ 
ning away from home? YES NO 
117. Do you try to keep boys and 
girls away from your home be¬ 
cause it isn’t as nice as theirs? YES NO 
106. Do you sometimes need some¬ 
thing so much that it is all right 
to take it? YES NO 
118. Does it seem to you that your 
folks at home often treat you 
mean? YES NO 
107. Do classmates often quarrel 
with you? YES NO 
119. Do you feel that no one at home 
loves you? YES NO 
108. Do people often ask you to do 
such hard or foolish things that 




GO RIGHT ON TO THE NEXT COLUMN 
Section 2 C 
(number right) . 
Do you feel that too many 
people at home try to boss you? YES NO 
k 
SECTION 2 E SECTION 2 F 
121. Do you think that the boys and 
girls at school like you as well 
as they should? YES NO 
122. Do you think that the children 
would be happier if the teacher 
were not so strict? YES NO 
* 
123. Is it fun to do nice things for 
some of the other boys or 
girls? YES NO 
124. Is school work so hard that you 
are afraid you will fail? YES NO 
125. Do your schoolmates seem to 
think that you are nice to 
them? YES NO 
126. Does it seem to you that some 
of the teachers “have it in for” 
pupils? YES NO 
127. Do many of the children get 
along with the teacher much 
better than you do? YES NO 
128. Would you like to stay home 
from school a lot if it were right 
to do s ? YES NO 
129. Are most of the boys and girls 
at school so bad that you try to 
stay away from them? YES NO 
130. Have you found that some of 
the teachers do not like to be 
with the boys and girls? YES NO 
3 
131. Do many of the other boys or 
girls claim that they play games 
more fairly than you do? YES NO 
132. Are the boys and girls at school 
usually nice to you? YES NO 
133. Do you visit many of the inter¬ 
esting places near where you 
live? YES NO 
134. Do you think there are too few 
interesting places near your 
home? YES NO 
135. Do you sometimes do things to 
make the place in which you 
live look nicer? YES NO 
136. Do you ever help clean up 
things near your home? YES NO 
137. Do you take good care of your 
own pets or help with other 
people’s pets? YES NO 
138. Do you sometimes help other 
people? YES NO 
139. Do you try to get your friends 
to obey the laws? YES NO 
140. Do you help children keep away 
from places where they might 
get sick? YES NO 
141. Do you dislike many of the 
people who live near your 
home? YES NO 
142. Is it all right to do what you 
please if the police are not 
around? YES NO 
143. Does it make you glad to see 
the people living near you get 
along fine? YES NO 
144. Would you like to have things 
look better around your home? YES NO 
Page 8 
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PUBLISHED BY SCIENCE RESEARCH ASSOCIATES 
SRA JUNIOR INVENTORY 
FORM A 
5 7 WEST GRAND AVENUE, CHICAGO 10, ILLINOIS 
S RA JUNIOR INVENTORY 
FORM A 
Prepared by H. H. Remmers, Purdue University 
and Robert H. Bauernfeind, Carleton College 
All of us have problems—things that bother us or worry us. In this booklet 
there is a list of problems mentioned by young people all over the United States. 
How many of these are your problems, too? 
Make a mark for each statement that is a problem to you. 
For example: 
1. Iam too fat 1 [~| 
2. I can’t read very well 2 53 
This boy did not mark the statement, "I am too fat,” because this is not a 
problem for him. Some people might think he is too fat, but he wasn’t worried 
about it. He did mark the statement, "I can’t read very well,” because he has 
trouble with his reading and he wants to do better. 
REMEMBER, when you make a mark it means that you really think it is a 
problem for you. If you don’t make a mark, it means that it is not a problem 
for you. Problems are things that bother you or worry you. 




mark your answers this way: 1 If you change your mind. DO NOT ERASE. 
Put a circle around the box like thisf^ko show you did not mean to mark it. 




use the special pencil you were given. Mark your answers this way: 1 ) 
If you change your mind, erase the whole mark. 
Be sure you put the answers to each page in the proper column. Every time 
you turn a page, be sure the statements line up with the spaces on the answer 
sheet. 
NOW TURN THE PAGE AND GO AHEAD 
Published by SCIENCE RESEARCH ASSOCIATES, Inc., 57 West Grand Avenue, Chicago 10, Illinois 
Copyright, 1951, by Purdue Research Foundation. All rights reserved 
Copyright under the International Copyright Union. Printed in U.S.A. 
Please use number 7-1481 when reordering this booklet 
List of Words 
Sometimes young people find words in this booklet that they don’t under¬ 
stand. If you find a word you don’t know, look for it in the list below. It may 
help you understand it. If the word isn’t in the list, ask your teacher. 
BASHFUL—A bashful person feels funny among strangers. 
BOSSY—A bossy person likes to order everybody around. 
BREATHE—You breathe when air goes in and out your nose and mouth. 
CRABBY—A crabby person is cross and cranky. 
DIZZY—When you feel dizzy, you feel like you are going round and 
round and are falling down. 
GYM—Gym is the school class in which you play games and do exercises. 
ITCH—If you itch, you want to scratch. 
NERVOUS—A nervous person gets excited and bothered a lot. 
"PEP”—Somebody who has “pep” has lots of energy. 
PIMPLES—Pimples are little red bumps on the skin. 
SNEEZE—When you sneeze, you go “kerchoo." Pepper makes you sneeze. 
SOCIAL STUDIES—Geography and history are social studies. 
SORES—Sores are places on the skin that hurt. 
"SPOILED”—A “spoiled" kid always gets his own way at home. 
STOMACH—The stomach is the place food goes after you eat it. 
THUMPING—Thumping is a noise like pounding or knocking. 
My health 
1. I wish I didn’t have pimples on my face 
2. Sometimes it hurts when I breathe 
3. I get out of breath when I run or play 
4. I cough a lot in the morning . 
5. My feet hurt when I play .... 
6. My feet hurt all the time .... 
7. I have sores between my toes 
8. My eyes itch  
9. My eyes hurt a lot  
10. Sometimes my ears hurt .... 
11. My nose bleeds a lot  
12. My teeth hurt  
13. My head hurts a lot  
14. My throat hurts a lot  
15. My chest hurts  
16. I have a thumping in my chest 
17. My stomach hurts a lot ... 
18. My back hurts  
19- My arms hurt a lot  
20. My hand hurts a lot  
21. My fingers hurt  
22. I can’t hold on to my pencil . . . . 
23. My legs hurt a lot  
24. My hand shakes too much 
25. Sometimes I get real dizzy 
26. I get tired of sitting  
27. I have little sores on my skin 
28. I have to pick my nose a lot . 
29. I sneeze a lot  
30. My skin itches  
















It hurts when I go to the toilet 
I’m sick a lot  
I have a lot of colds 
I "throw up” a lot ... 
I have no "pep” .... 
I can’t hear very well 
I can’t see very well 
I am hungry a lot . 
I don’t like to eat . 
I am always so sleepy . 
I am not strong enough 
I am too fat  
I am too thin  
My glasses make my eyes hurt 
Sometimes I wet my bed . 
Getting Along With Other People 
46. I need more friends  
47. I can’t make friends with very many, kids 
48. I can’t run as fast as the other kids  
49. I don’t like people  
50. People don’t like me very much  
51. People are too bossy  
52. People treat me like a little kid  
53- People make fun of me  
54. People won’t answer my questions  
55. People don’t think I’m ever right  
56. People won’t help me  
57. I’m afraid of people  
58. People think I’m "spoiled”  
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59- People think I’m a "sissy”  
60. People think I’m too loud  
61. People think I’m too crabby  
62. I fight too much  
63- I always say the wrong thing at the wrong time 
64. The kids call me names  
65. The kids pick on me  
66. The kids chase me home  
67. The kids won’t play with me  
68. The girls don’t like to play with me  
69- The boys don’t like to play with me  
70. I’d rather play with little kids  
71. The kids think I’m too smart  
72. The kids laugh at me  
73- I’m afraid to talk to people  
74. I’d like to have at least one good friend 
75. People don’t like my friends  
76. I’d like to learn how to dance  
77. I wish people would leave me alone  
78. Nobody likes me  
79- People hurt my feelings  
80. I don’t know how to act at a party  
81. I don’t like the girls  
82. I don’t like the boys  
83- I can’t work with people  
84. I don’t know how to talk to people  
85. I don’t know why people get mad at me . .. 
86. I’d like to know more about boys  
87. I’d like to know more about girls  
88. I’m not invited to parties  
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89- I don’t like school  
90. I don’t like our school books. .. 
91. I don’t like arithmetic  
92. I don’t like spelling  
93- I don’t like reading  
94. I don’t like writing  
95. I don’t like history  
96. I don’t like geography  
97. I don’t like social studies  
98. I don’t like gym  
99- I don’t like music  
100. I don’t like art  
101. I don’t get good grades in school 
102. I don’t see why I have to go to school . 
103. I can’t remember my schoolwork 
104. I’d like to find some good books to read 
105. I’d like to join a club in school 
106. I’d like to have a garden at school 
107. I’d like to paint more in school . 
108. I’d like to have more music in school 
109. I’d like to do more things in school . 
110. Our schoolroom gets too hot. 
111. Our schoolroom gets too cold 
112. Our schoolroom is too dark .... 
113. Our schoolroom is too dirty .... 
114. I can’t read very well  
115. I can’t write very well   
116. I can’t spell very well  
117. I can’t do arithmetic very well 
118. I’m afraid of tests  
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119- I always get in trouble in school . 
120. I’m not smart enough  
121. I don’t like teachers  
122. Teachers pick on me  
123. Teachers make fun of me  
124. Teachers won’t answer my questions. 
125. Teachers use words I don’t know 
126. Teachers don’t help me  
127. Teachers don’t like me  
128. Teachers are too bossy  
129. I’m afraid of teachers  
130. I don’t have any fun in school 
131. I’d like to quit school now .... 
132. My school work is too easy .... 
About Myself 
133- I am not nice-looking  
134. I bite my fingernails too much 
135. I’m afraid someone will hit me 
136. I can’t do anything right  
137. I feel bad about things I do 
138. I tell too many lies  
139- I feel mad most of the time .... 
140. I’m afraid my mother or daddy might die 
141. .Sometimes I wish I was dead .... 
142. Sometimes I have to steal things . 
143. I swear too much  
144. I get mad too much  
145. I do things I shouldn’t do .... 
146. I want to be good and I can’t 
147. I don’t know what is wrong with me 
GO ON TO THI NEXT PAGE 
O 
148. I don’t have much fun  
149. I worry too much  
150. I’d like to be a boy  
151. I’d like to be a girl  
152. I can’t talk very well  
153. I’d like more clothes  
154. I’d like a pet animal  
155. I’m afraid of animals  
156. I wish I could do more things by myself .... 
157. I’d like to get a job  
158. I wish I was good in games  
159- I’m afraid of loud noises  
160. I’m afraid of the doctor  
161. I’m afraid of the dentist  
162. I’m afraid of the dark  
163. I’m afraid to be home alone at night  
164. I’d like to know what I’m going to be when I grow up 
165. I am too nervous  
166. I am too short  
167. I am too tall  
168. I am too bashful  
169- I am too loud  
170. Iam too careless  
171. I am too bossy  
172. Iam too crabby  
173. I can’t go to sleep at night  
174. I have bad dreams  
175. I talk too much  
176. I can’t sit still  
177. I don’t have enough money  
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ADOur ivie Ana iviy name 
178. I wish we had more money  
179- I’d like to have my own room  
180. I don’t like to take music lessons  
181. I don’t like to rest when the other kids are playing 
182. I wish I could take music lessons  
183. I wish I could go to more movies .... 
184. I don’t have enough things to play with . 
185. I wish we had a nice house  
186. I don’t like my home  
187. I wish my daddy was home more  
188. I wish my mother would come back .... 
189- I’d like to have a brother or sister  
190. I don’t like my clothes  
191- I wish I didn’t have a brother  
192. I wish I didn’t have a sister  
193- I wish my daddy would play with me more 
194. I wish my mother would play with me more . 
195. My mother is too bossy  
196. My daddy is too bossy  
197. My brother is too bossy  
198. My sister is too bossy  
199- I don’t like my brother  
200. I don’t like my sister  
201. I wish my mother liked me more  
202. I wish my daddy liked me more  
203. My mother and daddy often fight  
204. My mother treats me like a little kid .... 
205. My daddy treats me like a little kid .... 
206. My mother won’t help me  
207. My daddy won’t help me  
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208. I don’t like babies  
209. My mother makes fun of me 
210. My daddy makes fun of me . 
211. My mother doesn’t think I’m ever right 
212. My daddy doesn’t think I’m ever right 
213. My mother won’t answer my questions 
214. My daddy won’t answer my questions . 
215. I’m afraid of my mother  
216. I’m afraid of my daddy  
217. I’m afraid of my sister  
218. I’m afraid of my brother  
219. My home gets too hot  
220. My home gets too cold  
221. My home is too dark  
222. My home is too dirty  
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